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INTRODUCTION
When a dream takes hold of you, what can you do? You can run with it, let it run
your life, or let it go and think for the rest of your life about what might have
been.
This work may look like a simple application for getting a degree, but it shows the
result of a continuous process both in an academic education and in classroom
experiences, which have been developed during these years. For that reason, we
decided to work in a project that could help the La Sallista community, specifically
the 5th semester evening program students in Licenciatura en lengua castellana,
inglés y francés, for the improvement of their oral language skills and the
argumentation process in a second language (English language). So, along this
job, you can easily find the main characteristics and achievements of this group.
As follows, we focused our project on the design of a strategy based on workshops
that applies the appropriate structural concepts in a workshop and involves the
main concepts and characteristics in speaking and argumentation fields for the
second language acquisition method. Therefore, it intends to provide an alternative
that creates the suitable environment in or out the classroom for encouraging the
use of the second language in all levels of this career at the university.
In other words, we wanted to generate our own proposals, which move within the
theory and the use of the English language in all levels at the university. As well as
the benefit on the students’ oral proficiency and the motivation of other
investigators who can be interested in the development of new strategies such as
English clubs, action groups or any other activity.
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1. RATIONALE
As we all are aware, our society has had a very meaningful change on interaction,
creation and communication levels. This last one has become essential within the
daily life of every single human being. Additionally, this communication is not only
performed in one language but in two, as minimum. For this reason, college
students must be prepared to compete and participate into that active society by
communicating and interchanging ideas in more than one language.
That capacity must be a whole and it means that the student graduated on Modern
Languages from La Salle University must be totally capable to discuss, reflect,
analyze a complex situation and of course, he must be able to express his point of
view in that second language in a well-built, coherent, meaningful and competitive
basis language.
The main reason for approaching this project on students of 5th semester is that at
this stage of the career, they already have good and enough basis to speak and
write, and they are just on time to correct the possible mistakes and make them
useful for learning with much practice and theory as well. When they are in this
semester, they are just about to have the complex learning of that second
language so it is the best time to apply a project like this one, by creating a space
to construct good and profitable ideas in a well-performed language.
This project development has many steps which we have to follow and study
carefully in order to know all specific aspects of this competence in the population
we are studying, and this requires a deep and detailed work in which we have to
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assess, check results and create alternatives. The specific procedure to be applied
on this research is composed by the following features:
Make a register of the activities that are carried out during the English
classes.
This point requires investing some time and going to the English classes to see
if the argumentative competence has indeed a moment to be developed, by
speaking about a subject, giving opinions, discussing problems, expressing
ideas, justifying concepts, among others. This register cannot be done in only
one class, this has to be done at least during two weeks so that we can
determine the actual need to improve this competence, and the frequency in
which it can and must be worked out. This will also help us to conclude if it is
necessary to create and incorporate new activities for generating a better oral
argumentative competence, or if it is required to work the ones that already
exist.
Observe the students’ attitude during the English classes.
It is very important to check how is the student behaving during the English
class in relation with the oral argumentative competence. We have to evaluate
if they are reluctant to participate when it is proposed, or if by the contrary, the
students look for a moment to practice the oral competence, and they simply
do not find it. This observation is vital, since it provides us a clear picture of
the students motivation towards this competence and helps us to find the best
way to engage them with the process which will finally take them to work out
this competence. It is important to mention here that this observation will take
us a hard study and analysis and of course the investment of additional time.
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Study the teacher’s role during the English class.
Bearing in mind that the teacher’s role is essential in the process of the oral
argumentative improvement, we must be a witness of his acts and procedures
so that we can assess, learn and finally design the best workshops for the
students and the teacher itself. This analysis requires that we, as investigators,
have a good knowledge of some pedagogic and teaching strategies, which
might be assumed by teachers. This means that we need enough time for
investigating, studying and learning the theories on this respect.
We, as investigators, must have a record of all the observations.
This is one of the most important items to be taken into account for this project
development, because each researcher has a different point of view, a different
perception and consequently a singular way to proceed and get conclusions
from each observation. As each one will have a record of his own experience,
the joining of both records will become a complement which will surely have
the authentic and clear information gotten from all above steps. This will lead
us to perform and manage perfectly the best way to create and design the
workshops for involving more the students with the oral argumentative
competence. For the workshops invention, it is convenient to have the
contribution of two students as a team, to have as many ideas as possible and
get a profitable and consistent research.
A foreign language requires various linguistic competences acquisition and one of
the most complex to develop is the argumentative, because it implies to work a
personal idea, with an own point of view and its justification; directly involved with
the performance of that second language which has grammatical, semantic,
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syntactic and phonetic structures. This last one is even more important and hard
to develop because the speaking and oral skills are weaker than the other ones
since the student has not many possibilities and opportunities to work them out.
This means that this research is very demanding since the success of this
investigation depends not only on the argumentative competence improvement but
also in the speaking skill development.
To begin this study and with the purpose of checking the current students’
speaking level and their skill to propose and develop an idea with high
argumentative competence, we developed some written and oral tests, which gave
us a clear direction to find out if our project is workable or not. It was mandatory
to prove that the argumentative competence in students of 5th semester evening
program needed to be enriched.
1.1. WRITTEN SURVEY
We made a written survey (Attachment No. 1), which was applied to 21 students
from course 5B (Night Schedule). They gave us specific information, which led us
to confirm that they require to have more skills since their general language rank is
not the one that they would expect, additionally we must say that most of them
have a non-satisfactory English level. The written survey gave us basic ideas about
their grammar, their skill to build sentences, the text coherence, the subtlety to
express their ideas and crucial information about vocabulary, expressions and
tenses. In general, most of them have good knowledge but they need to increase
their vocabulary, they must practice more all the tenses and try to compose more
complex structures. Notwithstanding, it is a patent that 98% of the students
succeed in communicating the general message.
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The language assessment in this survey was based in three main yardsticks, which
are:

Functional skills, writing skills and overall language proficiency. Those

yardsticks are in a scale from 1 to 9, in which No. 1 is the lowest level and 9 is the
highest. Each yardstick scale is enclosed to this job, so that each stage from each
yardstick can be studied and analyzed (Attachment No. 3). After having carefully
read, checked and classified each student’s paper in each yardstick, the following
pictures were obtained. These results are the vital rationale for this project.

FUNCTIONAL SKILLS
9

Yardstick Stages

8
7
6
5
4
3
2
1
0
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21

Students

This picture shows clearly that most students are located in a intermediate level of
the functional skill yardstick. The media shows that the average is: 4.04. Stage
number four (4) indicates that the students apply functional skills to simple tasks
with good competence, but with many language limitations. They extract and
convey the message by selecting from a limited range of functions and realizations
and the coherence is not totally consistent. They also have some troubles when
selecting realizations, which are appropriate to context and purpose. All at all, this
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stage says that the students have a limited range of language functions and
realizations.
At this point of the study it is proper to say that the functional skills are very
important for the expression and composition of a text (oral or written), bearing in
mind that it commands the text coherence, the selection of the appropriate style
as per context and purpose, the conveying of ideas, the imaginative expression
and the extension of the knowledge. All above mentioned topics guide the speaker
to argue and compose in an optimum way and these students are in a low stage.

WRITING SKILLS
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The writing skills picture also shows a low performance. The media indicated again
that the average is 4.23. As per this stage description, the student is able to write
simple texts with good competence but with some troubles with moderate-level
texts. The message is put into words but in a basic way, without subtlety and only

13

with main topic required, there is not a deep clarity, neither interest which means:
marginally communicative.
At this stage all the writing components are handled in a basic way, for example
punctuation, stylistic variation, cohesive strategies, paragraphing and layout.
The text organization is messy and there is not enough coherence throughout.
The career that these students are doing has 12 semesters, which means that
they, who are in 5th semester should have a better level since they have almost
crossed the middle of the way. However, it could be easily proved that the replies
they gave in the written survey are simple answers to a question without deep
analysis and without giving a personal argument to prove and discuss.

Yardstick Stages

OVERALL LANGUAGE PROFICIENCY
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This picture shows a similar result taking into account that the media now is 4.47.
The overall language proficiency is based specifically on the idea of the success at
communicating and understanding general idea.
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Stage number 4 at this yardstick indicates that the student uses the basic range of
the language, sufficient for familiar and non-pressuring situations. This is the usual
level of communication from English students, in which they are capable to
communicate in very common conditions, which do not require to use the
language more effectively with property and organization.
This is the result we want to point out since it is not very satisfactory to find out
that most students from 5th semester are only capable to interact under easy and
familiar contexts, which do not require a better language performance. They are
getting used to survive in their common and basic language without approaching
that in the student’s own mother tongue and it needs to be improved.
On the other hand, we also performed an evaluation to their specific opinions for
each question. The results are as follows:

Question No. 1
14% Yes

86%

No

These results are quite meaningful taking into account that 18 students answered
in a negative way to question No 1. It was: Do you feel you are fulfilling your
English learning expectations with the process at La Salle University?
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As per this result, it can be easily inferred that students not only need to have a
bigger increase in knowledge but they are also waiting for it. Thus, the rationale of
this project is being successfully performed.
The outcome for question No. 2 cannot be assessed as easy as the one for
question No. 1. There was a problem with this question and it is that not all the
students understood what was asked. The question was: Do you think that you
have acquired enough English knowledge, as a foreign language, to interact with a
native speaker? Some students got the idea of the question, which is apparently
very clear, however some others understood a different message. They answered
it as if we were asking whether they considered necessary to interact with a native
speaker to improve their English.
However, we classified their replies as follows:

Question No. 2
10%
N/A
43%
Yes
47%
No

In spite of the misunderstanding with the question, the specific result is that they
think they are not capable to interact with a native speaker yet, although the
positive answer has also a very high percentage.
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Question No. 3 aimed to find out which is the place in which they practice English
speaking the most. They specifically agreed in a final result which is that they
speak English most in the classroom, therefore it is mandatory to create a space.

Question No. 3
14%
Other
10%
Home

57%
Classroom

19%
Work

This space, to be created into the classroom, will be the moment in which students
will get a better argumentative competence. They will have to separate the daily
communication, get advanced and reach a higher level communication, taking into
account their opinions and ideas about actual and real facts in our behaviors, daily
life and society.
That level in which they will have to discuss a subject, study it and give an
important opinion, will be the result of a careful and hardworking English
construction. In this way, when they become professional, they will be totally
capable to work as an integral professional in both languages, not only for
communicating simple things but for constructing and reflecting complex ideas.
Question No. 4 showed that those students who have a good English level, have
studied in different places from the University. We measured the English study by
years. An average of 15% have only studied in the University, the others have
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studied at Institutes or have gone to study abroad. Here is the picture of the result
measured by years of study.

Question No. 4
15%
7 ...

55%
1-3 Years

30%
4-6 Years

This is a good tool to prove that students are just on time to correct and improve
the strategic language knowledge which leads them to get a proficient and
accurate English handling, full of fluency, subtlety and high skills to express
successfully.
After we made the written survey, we decided to take the 5 best students to
interview them orally. Additionally, we also planned to interview 5 more students in
order to compare the proficiency of each group. Here are the results.
1.2. ORAL INTERVIEW
The oral interview (attachment 2) was carried out under three questions in which
each student had to give their personal opinions on subjects such as: terrorism,
violence, Colombians’ attitude and Euthanasia. Moreover, they had to give their
opinion on their advance in relation to the oral skill; they had to compare the
current skill with the one they had when they entered to the university.
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This oral test was also measured by the topics established in the oral proficiency
yardstick. As we said before, we chose the 5 best surveys to apply this oral
interview. It is important to point out that these 5 students have studied during
more than 4 years and they have also studied in different places like: Colombo
Americano, Meyer Institute and Colegio Mayor de Cundinamarca University. Two of
them traveled to England and Canada to learn English. Under these considerations,
we could locate them in stage number 7.
At this stage, the student handles a wide range of interaction with good confidence
and competence. The message is clearly handled with minor loss of detail and little
need for repair. The student handles a wide range of language and has a wide
mastery of text organization. It means, their oral proficiency is good and their
capability to express their ideas is well based. They gave specific opinions for each
question and the answer was duly patented with a full explanation, by conveying
different subjects in a single idea. They are getting closer to use a competence
similar to that in own mother tongue.
On the other hand, we had another 5 students to interview but we could only do it
with 4 students since nobody else wanted to go out and cooperate with this
project. All were simply scared and nobody wanted to go out. Those 4 students
were not very happy to make this interview.
They were located in stage No. 4, which is finally the general stage in which they
are working. At this point, the student handles simple oral interaction with
problems to organize the text and give sensitivity to style. The range of language
is limited and there is a great loss of detail. Most of them agreed that they have
improved their oral level when they entered to the university, however they also
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consider that this improvement could be better and they are willing to work and
cooperate to make their oral skill more competitive.
Under all above results, this project is duly patented. It is based on the real need
of improving the English level in these students. Then, the idea of this final work
is to create a useful and easy strategy to apply into the classroom so that students
can work more with oral activities and thus improve their skills to compete and
interact easily in English language. We pretend to design educative methodologies
which can be applied to those students and let them enter into the complex
English communication. Thus, they will discover the advantages, profits and
opportunities that this argumentative skill will mean to them.
An additional point to this rationale is that there has always been a wish in our
minds which is helping out the others to improve and reach important things
during their life. The unique way we have to perform this dream is by teaching
and educating them. At this moment those “others” are delimited to our career
colleagues, it means La Salle university students, specifically those in 5th semester.
Our wish is to create a good and profitable space during the career for engaging
more the students to the English communicative and argumentative fields so that
their preparation becomes into an advantage at the moment of going out from the
University to get a job.
We want that La Sallistas take an important place into that future competence by
having an integral vocational guidance. We need to improve the knowledge level
at Modern Languages students from our University, bearing in mind that many
people get prepared today and they make their best effort to be the best and
succeed in their future professional development.
“Improving your house future image”.

20

It is something like:

2. ANTECEDENTS
In Colombia there are three main universities (additional to La Salle University), in
which Modern Languages is established as a college career. They are: Javeriana
University, Libre University, Pedagógica University and Distrital University. We went
to each university to investigate about the projects, which have been developed by
Modern Languages students. We found that many projects have been focused on
English Language performance as a second language. All of them studied different
subjects from the language, such as: phonetics, phonology, sounds, writing and
oral skills. However, none of them was specifically centered to the argumentative
field.
In fact, there is something important to reveal and it is that the average of English
thesis is very low. All of them are made in Spanish to talk about English teaching
and learning, so they are introduced from a different point of view. We found a
work made specifically in the argumentative subject but it was done for Spanish
language, not for English. We took some basic information from all analogous
jobs, such as the language importance, the communicative role into the current
daily life and basic linguistic concepts. Some of the works we found in the above
mentioned universities are almost listed below.
2.1.

DISTRITAL UNIVERSITY:
Use the methodology of video to improve communicative competence in the
English Spanish program at the Distrital University. Parra Hincapie, Nelly.
Ramírez, Olga Jannett. T.E.I. 283.
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Funciones de la argumentación del discurso en la escuela. Jiménez, Luis
Gonzalo. T.L. 093,1991.El papel del lenguaje en la conformación y evolución
de las estructuras lógicas del pensamiento formal. Medrano Bermúdez,
Angélica. T.L. 088, 1991.
Retórica, argumentación y pedagogía. Acevedo Moreno, Julio Gildardo. T.L.
381,1993.
Algunas inferencias en el desarrollo de la competencia comunicativa a nivel
oral el la licenciatura en Español e Inglés de la Universidad Distrital. Araujo,
Claudia. T.E.I. 251, 1994.
La argumentación como práctica social. Hernández Portilla, Maria Rosa. T.L
207, 1997.
2.2.

JAVERIANA UNIVERSITY:
Factores cognitivos y afectivos que inciden en el desempeño apropiado en
una conversación en Inglés. León R., Aida Constanza. T.E.D. 428 L36, 1985.
El efecto de las inferencias lingüísticas en la comunicación entre
monolingües y bilingües. Lehrer M., Sharon. M.T.L.E. 0006 L34, 1993.
Incidencias de la fluidez oral en la lengua maternal, en la habilidad oral en
la lengua extranjera. Morales, Paula Andrea. M.T.L.E. 0054 M67, 1996.
Supplementary pedagogical tool for improving the pronunciation of the most
problematic English vowel sound for native Spanish Speakers. Holguin O.,
Sybell. M.T.L.E. 0059, 1997.

It is important to analyze that some of these studies are focused on the functions
and the context of the argumentative competence, but not in their influence and
application in foreign language learning. In the same way, the other studies are
made in just one language applied in their natural and social context, it is the case
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of the analyses made to the argumentative in the Spanish discourse, which offers
a large variety of tools to improve the argumentative competence but it is just in
Spanish; or the research centered on the influence of the L1 oral fluency in L2 oral
skill, which provide us important information to understand the possible reactions
in each learner of foreign language.
In our university there has not been any study on argumentative competence,
additionally there are not many thesis made in English. Therefore, we decided to
continue working on this project and develop the best way to enhance the
argumentative competence in our colleagues.
On the other hand, there have been some studies specifically in the oral skill and
the language performance, made by Noam Chomsky. He gave us a very important
antecedent related with the “competence”. He was the linguist who performed the
difference between the language innate knowledge and the way it is used daily.
The first one is called “competence” and the second one is “action” which is the
demonstration of the competence. This is a crucial antecedent to develop this
project, since we are based on a primary conception that is the competence,
focused on the argumentative field, or other studies (as Holbrook, 1983), which
have indicated that oral language development has largely been limited in the
classroom, considering that the teacher’s management has monopolized their uses.
Or one of the earliest studies Warschauer (1996), which compares groups of
students in CMC discussions and oral face to face discussions in one 75- minute
class period and he said that: “The more reticent student will speak more as he
she does not feel intimidated or threatened. One speaker will not always “has the
floor”, but students express themselves more freely, comfortably and creatively
when exists a safety environment”. On the other hand, he notes that the speakers
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have to have important interactional features of communication such as
questioning, recasting, confirmation checks and paraphrasing, which are important
for SLA and provide excellent elements to gain oral proficiency.
A final and empiric antecedent to this project is the argumentative competence
level that some of our partners had, even at the end of our studies. It is easily
inferred that if they had had the opportunity to prove it, at some stage of their
career, they would have been more proficient English Speakers.
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3. PROBLEM
HOW TO IMPROVE THE ORAL ARGUMENTATIVE COMPETENCE IN
ENGLISH, IN STUDENTS OF 5TH SEMESTER EVENING PROGRAM FOR
LICENCIATURA EN LENGUA CASTELLANA, INGLES Y FRANCES AT LA
SALLE UNIVERSITY
This problem even not being a very marked on in which those investigators
concentrate their attention on, is one of the broken steps for achieving a good
English knowledge, specifically in Modern Languages Program at La Salle
University. The majority of the students get graduated and they handle a good
written expression for common subjects and daily matters, but not a well-built oral
expression for talking about complex situations.
Students get used to speak what is necessary and familiar and what has to be said
as “simple communication”. Most of them are not usually interested in reaching a
high communication and expression level because there is not a certain need of
doing it and additionally, we have noticed that during the career students do not
have enough moments or spaces for improving their argumentative skill.
The oral argumentative competence shall be developed as a whole, which includes
the subtlety to find the appropriate vocabulary according to the context and the
purpose, the accuracy to join the main ideas and the fluency that lets them
participate and compete into the future professional field.
We, based on the written and oral surveys found out that this important
competence has not been successfully developed in the Modern Languages
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curriculum, for evening program, and it needs to be enriched. We perceived that
the speaking and oral skills are worked in the classroom but in straightforward
way, which is putting out of mind the importance of the argumentation.
This problem needs to be solved with the purpose of improving La Salle University
students’ language profile. As we stated in the rationale chapter, the
communication nowadays occupies one of the top places in our society, so the skill
to exchange the own ideas and state a clear position on any subject gives
professionals the opportunity to become more competent and active into this
modern world. This is exactly why we need to improve the argumentative
competence in La Salle students. Our main goal is: making our future colleagues
more successful into the working field and make La Salle’s name have a brighter
shine.
Nobody had focused the attention on this issue, and it is time to work it out.
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4. OBJECTIVES
GENERAL:
To improve the argumentative competence in oral expression at students of 5th
semester evening program in Licenciatura en Lengua Castellana, Inglés y Frances
of La Salle University, through the application of a set of workshops based on a
main strategy which is the language production with the interactive, partially
interactive and non-interactive methods; specifically into the classroom.
SPECIFICS:
1. Determine the argumentative competence level that students from 5th
semester have, by applying a survey and an oral interview, in order to find
out the importance and need of improving it.
2. Design easy and interesting workshops to be developed into the classroom,
so that students find the way to increase their oral level, explicitly when
giving an argument.
3. Apply different workshops to improve the oral argumentative competence in
students of 5th semester of Modern Languages from La Salle University,
during their English classes.
4. Measure if the oral argumentative competence has improved after the
appliance of the workshops, in order to continue using similar activities or
change them to achieve the goal.
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5. THEORETICAL FRAMEWORK
To understand the ideas presented in this research, it is important to establish a
connection between them and the concepts and theories searched out from
different sources, providing the specific context for their analysis. Thus, this
chapter is dedicated to show the foundations and approaches of different experts
in those fields, considering that their work enrich our study doing it as precise as
possible.
Our theoretical framework will be developed in the following order. First of all, we
will mention the studies made on the second language acquisition (SLA), based on
the ideas presented by Dianne Larsen (1993) and Peregoy Suzanne (2001), among
others authors, which represent a guide for our study in the communicative
production and a simple overview in the linguistic components in the language
learning process. On the other hand, these authors provide us with the
methodological structure of the project since we will base our job in the preexperimental mode which aims to find the problem, plan the possible solutions,
design the material to find the solution and apply it. (SECOND LANGUAGE
ACQUISITION RESEARCH METHODOLOGY)
Secondly, we will justify the development of the speaking skill and oral proficiency
in second language learners, using the Guillian Brown's ideas from his book
"Teaching the spoken language". However, as we noted the importance of other
researchers, we will take some ideas about the materials of development in
language teaching, communicative syllabus design, and teacher role, among
others. This will make our project more complete with the purpose of holding up
the

criterion

of

different

experts.

(THEORIES
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OF

SECOND

LANGUAGE

ACQUISITION, TEACHING SPOKEN LANGUAGE AND ADDITIONAL FACTORS THAT
INFLUENCE THE LEARNING PROCESS)
Finally, we will do an exhaustive presentation of the linguistic competences doing
an emphasis in the development of argumentative competence and the
argumentation process including their main concepts and characteristics.
(LINGUISTIC COMPETENCE AND ARGUMENTATIVE COMPETENCE).
5.1. SECOND LANGUAGE ACQUISITION RESEARCH METHODOLOGY
In the analysis of the SLA, it is evident that there is more to be gained from
grappling with the complexity of these concepts than the sating of intellectual
curiosity. Thus, we understand the importance of increasing the research in this
field and to make our best efforts to stimulate it in an understandable way for
language teaching, not just for the teachers but also the learners themselves.
Although this point is really observable it does not take the first place in the actual
study, by the contrary the main stimulus in this project is to get effectively the
language learning process as the most natural process, which facilitates the
acquisition of a foreign language (in this case English).
In that way, we take Dianne Larsen's idea about considering this process in a
triangle1 (see figure 1), which implies that the language teachers' decisions about
the teaching process should, to a large extent, be informed by knowledge of the
subject matter they are teaching (the target language and culture) and by the
knowledge of the unique group of learners with whom they are working. This
knowledge of the learners includes also be acquainted with their culture and their
1

LARSEN, Dianne. An introduction to second language acquisition research. 6th. Ed. New York: Longman
Inc, 1993. 394 p.
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usual activities to be able to make a relation between their social environment and
the learning process as an association model.
Figure 1:

Teacher/Teaching

Language/Culture

Learners/Learning

There is a set of characteristics that determines and explains the structure of the
project. The first one is the application of the Qualitative methodology
concept, which is an ethnographic study in which the researchers do not set out
to test hypotheses, but rather observe what is present keeping their focus on. It
can cause variance in the data during the course of the observation. Nevertheless,
this project sometimes uses elements from the quantitative research as the
statistical analyses of the results, because it is necessary to measure correctly the
information and to get objective conclusions.
This study also involves a Longitudinal approach understood as an observation
in the development of the linguistic performance, usually the spontaneous speech
of one subject, when the speech data are collected at periodic intervals over a
span of time. This approach provides us elements for supporting the steps and the
activities designed in the workshops as the naturalistic way (use of spontaneous
speech), process-oriented (in that it takes place over time) and non general (very
few subjects); however, the study implies too, a Cross-sectional approach2
when the linguistic performance of a larger number of subjects is studied, and the
performance of data are usually collected at only one session in each workshop.

2

Ibid ., p. 30.
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Furthermore, the data is elicited by asking students to perform some verbal tasks.
In that way, we produce artificial tasks and the analysis comes as a controlled
measurement. Besides, we must consider that for the instrumentation data is a
complete spontaneous speech is not produced, because the presence of the
observer modifies the normal learners' behaviours in the class and the result is an
non spontaneous performance of the activities.
On the other hand, a basic characteristic of this research is the preexperimental method that provides us useful insights into SLA, which later may
be tested using more rigorous procedures. It has a known type of design called:
pretest-posttest design, that shows the results through an analysis made before
and after observation. This method includes in the design of the studies other
desirable qualities, such as the presence of the context, scoring ease, length,
samples, ordering effects and ease of administration, among others.
While

we

do

an

investigation

process,

we

require

the

parameters

of

instrumentation for collecting the information, but when we refer to these
parameters in linguistic research especially in oral abilities, data collection varies
using some other aspects, such as:
Guided composition in oral or written way, when students produce a
composition in response to different stimulus.
Questions and answers: Into a conducted question and answer session with
stimuli under particular study.
Reconstruction: also called “story retelling”, subjects read or listen to a story
or watch a movie. They are then asked to retell or reconstruct the story
orally.
Communication games: It takes into account the different activity games,
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which recreate the contexts in which the structures would be likely to occur.
They are used in class for learning the Second Language and they are
focused on the oral or written production.
Role-plays: It explores the pragmatic competence analyzing the contextual
features, which determine how a speaker will behave.
Oral interviews: In this kind of exercise it is hoped that students will tend to
become involved in the subject matter of the conversation and consequently
produce more spontaneous speech.
Free compositions: There is no intervention by the researchers and the topic
can encourage itself the production with the correct structures.
5.2. THEORIES OF SECOND LANGUAGE ACQUISITION (SLA)
Doing an overview in the second language acquisition theme, we focus our
research on the methodology used, the processes and factors that may show us
the complex nature of language proficiency and, some theoretical perspectives in
the foreign language acquisition, specifically in oral and speaking skills. We must
necessarily take a moment to summarize basic language acquisition theories
related to foreign language development, so that we get acquainted with those
aspects of the theories and researches, which are helpful to teachers for
understanding language learners.
However, it is important to study justly some of them, because it is a large area in
the investigation field, then we cautiously analyse the communicative approach
and the interactionist perspectives, because they take the first place in the
methods that La Salle University has used until now. All of those references are
based on the explanations of ALVAREZ, M.J. in Language acquisition. The clearing

house (1996). and LARSEN´S explanations (1993).
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According to these approaches, we take into account three categorical classes of
theories to study and classify the second language acquisition or SLA: the nativist,
the environmentalist and the interactionist theories. Each one contributes to the
advances made on this field for many years. We do a brief description of them in
the next lines.
5.2.1. NATIVIST THEORIES OF SLA
Based on Chomsky's concepts3, the nativist theories explain the acquisition by
positing and innate biological endowment that makes the learning possible. Thus
the human being posits innate knowledge of substantive universals such as
syntactic categories, distinctive phonological features and formal universals
(abstract principles governing possible rules and parameters of human languages).
Chomsky supports the idea that humans are innately endowed with universal
language-specific knowledge called Universal Grammar (UG), which consists of a
set of such innate, abstract, linguistic principles, that govern what is possible in
human languages, thereby helping to alleviate the learning problem created by
"poverty of the stimulus". In addition, to deal with some of the general ways in
which languages differ from each one another, the principles are held to be able to
vary in certain restricted ways so-called “parameters”. Each parameter governs a
set of properties of language, and has an initial (unmarked) "setting". However,
the theory applies the concepts into a restrictive way and describes the input data
as an insufficient to allow acquisition ever to occur.
According to Chomskiam view the input is deficient in two ways: First, it is to be
degenerate (Chomsky 1965; Fodor 1966) in the sense that it is marred by

3

COOK, V. Chomsky’s universal grammar. New York: Basil Blackwell, 1988. 305 p.
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performance features, such as false starts, slips, fragments, and ungrammaticality
resulting from these and other pressures inherent in real-time oral communication,
and is therefore an inadequate data base for language learning; Second, and more
serious, however, the input is degenerate in the sense that it is inadequate in
various ways. Thus, it does not usually contain "negative evidence", information
from which the learner could work out what is not possible in a given language. In
that way Chomsky refers to posit innate knowledge of constraints, currently dealt
with the Universal Grammar by the "subjacency" principle (Chomsky 1981).
However, Chomsky is not the one, who has developed this theory, although he has
been the principal investigator and linguistic-analyst of all those factors that get
involved in the production of language, but also another ones as: Gregg, K 1989
in linguistic perspectives on second language acquisition; Pankhurst, J, SharwoodSmith, 1988 in learning ability in second languages; Ritchie, W. 1983 in Universal
grammar and second language

acquisition; and Rutherford, W. 1986 in

Grammatical theory and L2 acquisition, among others.
5.2.2. ENVIRONMENTALIST THEORIES OF SLA
Environmentalist theories of learning hold that an organism’s nurture, of
experience, is more important to the development than its nature, or innate
contributions. Indeed, they will typically deny that innate contributions play a role
not different than that of providing the animal with the internal structure, which
environmental forces can proceed to shape. The best known examples are the
various forms of behaviourist and neo-behaviourist stimulus-response learning
theories, such as those of Skinner (1957); but such positions have had little impact
because of Chomsky’s (1959) famous review of Skinner’s Verbal behaviour, and
subsequent writings by Chomsky and his serious problems with nativist
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alternatives4. Neo-behaviourist learning theory was influential in language teaching
circles; chiefly through underpinnings it provided the Audio-Lingual Method (ALM).
While S-R (stimulus-response) models show little promise as explanations of SLA,
except for perhaps pronunciation and rote learning of formulae, a related family of
connectionist models have excited considerable interest in some circles as potential
sources of insight in to more general properties or learning and development in
diverse areas, including motor control, visual perception, and memory. The work
on parallel distributive processing (PDP) is a theory of cognition, which assumes
no innate endowment. PDP theorist hold that learning is based on the processing
of input, but do not believe that input processing results in the accrual of rules.
Rather, learning is held to consist of the strengthening and weakening of
connections in complex neural networks as a function of the frequency of the
stimuli in the input. The networks control what looks like rule-governed behaviour,
but which is simply reflection of the connections formed on the basis of the relative
strengths of various patterns in the input.
In other study, Schumann (1975) established two components for analyzing the
limitations of acquisition in SLA. He differentiated between Social and psychological
dimensions in the learning context. In the first, (grouped way) the factors which
are implied are the social dominance, the integration pattern, the enclosure, the
cohesiveness, the size, the cultural congruence, the attitude, and the intended
length of residence. In the second one, (individual way) there are involved 4
affective aspects, such as: language shock, culture shock, motivation and ego
permeability; which represent variables that

condition the TL and expose the

learner experience.

4

SCHUMANN, J. Art and science in second language acquisition research. Washington D.C.: TESOL, 1983.
256 p.
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In sum, these factors involve development in SL and they satisfy the 3 basic
functions of language (proposed by Smith, 1972): the referential or communicative
function, that gets and gives information in inter-group communication; the
integrative function, that is used to mark one's identity in society and expressive
forms; and expressive function, that is used to fulfil certain psychological needs.
5.2.3. INTERACTIONIST THEORIES OF SLA
Interactionist theories are more powerful, all other things being equal, then either
nativist or environmentalist theories, because they invoke both innate and
environmental factors to explain language learning. Beyond this general
characteristic, interactionist theories of SLA differ greatly from one another. Some,
such as Givon’s (1979a, 1979b, 1984) Functional-Typological theory5 originated in
work in functional-typological syntax and diachronic language changes. Others,
such as those of Clahsen, Meisel and Pienemann and Johnston (1987), McLaughlin,
Rossman and McLeod (1983), McLeod and McLaughlin (1986), and McLaughlin
(1987, 1990) were partly inspired by work in experimental physicholinguistics and
cognitive psychology. Still others, such as Hatch's Experience Model (Hatch 1978;
Hatch, Peck and Warner-Gough 1979; Hatch, Flashner and Hunt 1986), draw on
social, cognitive and linguistic theory and on findings from discourse analyses of
the first and second language acquisition for their framework for studying and
explaining SLA. Here, we consider the framework of Givon's-Typological Theory,
who did opposition of pragmatic and syntactic modes of communication, and that
of the ZISA group with the Multidimensional Model.
5.2.3.1. Givon's Functional-Typological Theory and SLA: Givon's goal was a
unified theory of all kinds of language change, including language acquisition. To

5

GIVON, T. On understanding to grammar. New York: Academic Press, 1979. 365 p.
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this end, he developed an approach called "functional-typological syntactic
analysis" (FTSA), which was functionalist because that syntax emanated from
properties of human discourse and typological in its consideration of a diverse
body of languages, not simply a single language or language family. Givon claimed
that syntactic change is primarily by psycholinguistic and pragmatic principles
relating to speech perception and production in face to face interaction. These
principles were themselves derived from more basic ones underlying human
perception and information processing.
Givon claimed speakers and linguistic systems to move from a discourse based on
pragmatic mode of communication to a more syntactic mode. This process of
organizing syntactically the oral expression, operates over a number of features,
which are contrasted across the pragmatic and syntactic modes of communication.
(See below table)

PRAGMATIC MODE FEATURES

SYNTACTIC MODE FEATURES

Topic-comment utterances.

Subject-predicate utterances.

Relationships among prepositions shown Relationships among prepositions shown
by juxtaposition or by linking with

by grammatical devices.

conjunctions.
Slow speech.

Rapid speech.

Single intonation contours govern short

Single intonation contours govern long

utterances.

utterances.

Higher ratio of verbs to nouns, more use Lower ratio of verbs to nouns, more use
simple verbs.

of complex verbs.

Grammatical morphology absent.

Grammatical morphology present.
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5.2.3.2. Zisa Project: They made several important contributions to study of
SLA. For example:
It was one of the first to relinquish the prevailing target-language
orientation in 1970s called "Comparative fallacy in IL studies".
The Zisa group gave the attempt to tie contextual factors, including a range
of social and psychological variables to internal psycholinguistic processes in
the form of simplification and processing strategies.
They explained how such factors interact with cognitive mechanism to
produce specific micro linguistic features.
They introduced Independent Motivation concept for analyzing explaining
and predicting new data.
In sum up, the true is that there are 40 theories, models, perspectives, metaphors,
etc., in SLA at least, which differ in Scope (or the range of SLA phenomena they
treat), the type of data and the degree of abstraction of the statements they
contain. Thus, it makes difficult the assessment and the appliance of just one and
true structural theory for this research.
When we finished checking the main theoretical perspectives, we noted that it was
important to connect those ideas with some different concepts, which have
influence on the language acquisition process.
The age, the interplay of socio-cultural aspects, cognitive and personality factors,
and the language used for academic learning are ones of those features, which
interfere in the acquisition of a foreign language. By this means, this chapter
presents them including their main characteristics and their implications in the
investigation project.
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5.3.

INFLUENCE OF ADDITIONAL FACTORS IN THE LEARNING PROCESS

We took into account some other factors, which effectively influence the learning
process and must be kept in mind at the moment of looking or a solution and
designing the material, which will lead that solution to a successful status.
5.3.1. AGE
Through time, studies have shown different points of view, which have created
controversial situations whether the age affects acquisition of language in any way.
The issue is important for both theoretical and practical reasons, by this means the
subject is established as a characteristic of the population studied that determines
the main features in the language learning process. When we are dealing with
adult foreign or second language learning, it is reasonable to try for native-like
standards of pronunciation. Although some studies have appeared showing child
superiority as noted by Krashen, Long and Scarcella (1979)6.
As revealed by long-term studies, younger is better in the most crucial area,
ultimate attainment to achieve accent-free, native like performance in a SL. By the
contrary, short term studies revealed that older learners are at advantage in rate
of acquisition, it refers mainly to early morphology and syntax but it is temporary.
As a result a study showed that younger adults outperform better than adults in
the language learning.
The initial generalization proposed by Krashen holds: adults proceed through early
stages of syntactic and morphological development faster than children,
considering two hypothetical significant periods the Critical and Sensitive; and a

6

LARSEN, Op. cit., p. 155.

39

second generalization is the older children acquire faster the Target Language (TL)
than younger children.
In the study it is important to write down the four major causes, which explain the
differences in the learning process in children and adults7. These are:
5.3.1.1. Social-Psychological Explanation: In this study, the adults differ from
children in the fact that they might be more inhibited or that their identity as
speakers of a certain L1 might be more firmly established, and they might resist
the socialization that is the end product of child language acquisition. In that way
the adult learner may prefer to speak accented L2 speech which identifies him as a
speaker of a particular L1. Also, if negative attitudes towards speakers of the
target language hinder SLA of the particular TL, children, whose negative attitudes
may not be fully formed, may be immune to the deleterious effects of such
attitudes.
5.3.1.2. Cognitive Explanation: Several researchers have implicated cognitive
development, particularly attainment of Piaget's formal operations stage involving
the ability to think abstractly. The argument is that children and adults can involve
different processes.
5.3.1.3. Input Explanation: younger learners can receive better information
than adults, input which provides the children with clearer L2 samples from which
to earn syntax. Children also enjoy the opportunities for language play with nativespeaking peers, through which they get phonological practice.

7

Ibid., p.163.
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5.3.1.4. Neurological Explanation: There are two main positions in the
literature regarding the effect of neurological factors on SLA. First, the evidence to
show that the two halves of the brain become specialized for different functions
around puberty, a process called lateralization. The second approach is based on
the idea that SLA abilities decline with loss of neurological plasticity, but the
researchers differ from the first ones, because they feel that there is likely more
than one logical plasticity not just lateralization.
Finally, the studies demonstrated next main differences in second language
learning results: the younger learners may receive simpler input, but older learners
may obtain better input, because they are more likely and better prepared to
negotiate it and they ultimately win out not just quantitatively but also
qualitatively, only child starters seem capable of attaining native-like SL abilities,
children develop better phonology, the accent recognition, listening comprehension
and syntax, with suggestively similar tentative finding for collocation, discourse and
pragmatics.
5.3.2. APTITUDE:
Aptitude corresponds to the notion that in approaching a particular learning task or
program, the individual may be thought of as possessing some current state of
capability of learning that task - if the individual is motivated, and has the
opportunity of doing so. The capability is presumed to depend on some
combination of more or less enduring characteristics of the individual. (Carroll,
1981, p.84).
Aptitude is considered a cognitive variable. Given this fact, we are in agreement
with Heinning (1983) that it is reasonable to anticipate that in the case of foreign
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or second language learning, where perseverance is necessary for success; noncognitive variables may even possess greater variance-explanatory power than
studies of general classrooms achievement. In non-cognitive explanations we
should consider social-psychological factors, using a hyphenated term since these
factors relate both to an individual and to an individual as a member of a social
group, passing through personality factors and involving the concept of affective
distinguishing this concept from affect, emotion and feeling.
Aptitude in language is multidimensional, because this is consisted of four
independent abilities: phonetic coding ability- an ability to identify distinct
sounds, to form associations between those sounds and symbols representing
them; Grammatical sensibility- the ability to recognize the grammatical
functions of words in sentence structures; Rote learning ability for foreign
language materials- the ability to learn associations between sounds and
meanings rapidly and efficiently, and to retain the associations; And inductive
language learning ability -the ability to infer to induce the rules governing a set
of language materials, given samples of language

materials that permit such

inferences8. On the other hand, the researchers argue that there is a general
factor, which accounts for most of the variance in a wide variety of language
proficiency measures and that this factor is the factor of intelligence.
To sum up, then, two main points are being made about foreign language
aptitude. First, such aptitude, as presently conceived, is a hybrid, combining both a
language processing ability as well as the capacity to handle descontextualised
material. Second, the analysis of aptitude presented here is general enough to be
relevant not simply to formal learning situations, but also to more communicatively
oriented classrooms as well as "acquisition" settings. (Skehan. 1985, p.17)

8

Ibid., p. 167.
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5.3.3. MOTIVATION
Into social-psychological factors we must consider the motivation's concept that is
divided in two groups by the researchers. The first one is the integrative
motivation which appears when the learner wishes to identify with another ethnolinguistic group; the second one is the instrumental motivation, in which the
learner is motivated to learn an L2 for utilitarian purposes, such as furthering a
career. Having in mind that learning a second language is a key to possible
membership of a secondary society: the desire of joint is a major factor in
learning. (Spolsky 1969, p.282)
However, the motivation concept can not be worked in isolation, it is necessary to
introduce the context in which the learner is, in the sense for example that
someone studying a target language as a foreign language would less likely aspire
to integrate with the target language community than someone for whom the
target language was a second language. Thus, the type of motivation and its
strength are likely to be determined by some generalized principle and more by
"who learns what in what milieu" (Clement and Kruidenier. 1983, p.288). On the
other hand, Genesee, Rogers and Holobow (1983) have discovered another angle
to the issue of the relationship between motivation and context, and it was that
social-psychological models of SLA need to consider the role of intergroup factors
more seriously.
A strong affirmation is that motivation does not necessarily promote acquisition,
but rather results from it: those who meet with success in SLA become more
motivated to study.
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5.3.4. ATTITUDE

Through different studies, investigators such as: Cooper & Fishman (1977),
Hermann (1980) and Schumann (1977) have established a direct relationship
between the attitude, the motivation and the success in SLA. In that way, attitude
is defined as a bodily posture showing mood, action, etc. And the manner showing
one’s feelings or thoughts in disposition or opinion.

After several studies made by Gardner and Lambert (1979), according to the lineal
relationship, attitude affects the learners´ motivation in a positive or negative way,
which in turn affects SLA. Consequently, these studies have shown that children are
less influenced by attitudinal factors than adults, because attitudes are not fully
developed in young learners.

In contrast, the effect of attitudes might be stronger or weaker; it depends on the
context where there are more or less opportunities for contact between learners
and native speakers. Whether, attitude is accompanied by time and culture (e.g.
literature) it produces positive attitude that conducts toward a higher proficiency.
Based on the ideas presented in those studies the measurement of the attitudinal
effects is defined by the students´ results and achievements.
Besides, the attitudinal analysis9 shows some elements, which interfere in SLA,
such as: Parents´ influence; peers according to age, sex and socio-economic
status, learning situation, teachers´ presence, which represent a positive or
negative learners´ posture toward a subject, ethnicity, which develop a sensitivity
and attitude formation.

9

Ibid., p. 175.
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Having in mind how people actually believe and behave and Vigostsky’s idea
considering that a human is from the outset social and develops into an individual,
it is important to establish that the social distance affects the degree to which a SL
learning group acquires the TL.

In sum, next scheme represents their resultant connections:

Variance in

Variance in

Attitudes

L2 proficiency

5.3.5. PERSONALITY

In the study of the human being personality, it is significant to set up a number of
factors and variables10, which clarify its relevance in SLA for learners, such as:

5.3.5.1. Self-esteem: It distinguishes 3 levels that define the feeling of selfworth and individual possesses. The first one is the highest level, which is the
global self-esteem or the individual’s overall self-assessment; the medial level is
specific self-esteem, or how individuals perceive themselves in various life contexts;
and the lowest level is the evaluation one gives one self on specific tasks.

5.3.5.2.

Extroversion/Introversion:

which

imply

the

measurement

of

personality trait, SLA criterion measure used and differences arising from the
context or personality variables.

10

Ibid., p. 185.
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On the other hand, there are many other factors like: risk taking, sensitivity, to
rejection, empathy, inhibition, tolerance of ambiguity and anxiety.

5.3.6. COGNITIVE STYLE

In different studies the area of cognitive style shares a motive with personality.
While in personality studies we see the distinction between the extroversion and the
introversion cases and their influence in successful learning of SLA, the principal
cognitive style distinction is between analytic and gestalt or holistic learning styles
and it is a significant factor, which must be considered in the instruction.

In Hartnett (1975)11, it was confirmed that the hypothesis by which analytic
learners preferred the deductive method in learning language, while the holistic
learners behaved likewise in the inductive Barcia method. Thus, the hemispheric
specialization is linked to cognitive style and which instructional method students
prefer when they are given a choice, the students learn faster if they are in a class
where the methodology matches their cognitive style; in that way, when the
students are exposed to different teaching they can develop a versatility of learning
styles, which will aid them in meeting the demands of future academic subject
teaching. However, that learning styles are not immutable and the individuals can
change in response to unique contextual demands and they have better results
when they are field-independent learners than when they are field-dependents.

11

Ibid., p. 192.
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5.3.7. LEARNING STRATEGIES

The studies made on this topic (Cohen & Aphek 1980, 1981; Cohen 1987), showed
several techniques and strategies for second language learning. Thus, they
considered the Piaget's principle, where the human ability to incorporate forms or
thoughts or ideas that are radically different from present experience seems to be
severely limited, that is optimal for learning is some level of novelty, which is only
slightly beyond the child's present level of development and also Vigotsky's (1962)
concept of "Zone of proximal Development"12. Learning strategies must be focused
on development students' skills, creating the appropriate environment for analysing
their process and the correct ways to learn. Thus, the different learning strategies
are focused on getting better results through new techniques, but in this research
there are many variables, which have to be studied.

In our work we found that teachers provide a variety of scaffolding routines for
foreign language acquisition (Peregoy, 1989; Peregoy and Boyle, 1991). In one of
them, the teacher created overarching scaffolds by offering a stable physical space
arrangement and, a daily schedule that remains the same each class.

It also

becomes more complex at the same time that the class shows progress.

By

observing that type of classes, we noticed that within routine instructional events,
the teacher actually embedded a succession of other scaffolds to assist learners in
performing at a level just a bit beyond their capabilities.

12

VIGOTSKI, Lev. Pensamiento y lenguaje (nueva versión). Barcelona: Paidos, 1995.
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5.4. TEACHING SPOKEN LANGUAGE

After II world war, teaching spoken language in Second Language was
transformed into hours and hours of pronunciation in labs, listening to and
repeating13. The pronunciation was made in isolation, in short isolated words and
in short isolated sentences. Additionally, in many classrooms teachers have used
spoken language in the major part of the class time and students have got little
practice in producing spoken form, besides the language produced by students has
been evaluated by teachers just in correctness in grammar or pronunciation way,
but not argumentative.
But spoken language should not be only taught to pronounce, to discriminate
sounds and words spoken in isolation, but also it requires identifying and listening
to stressed words in taped sentences read aloud, and to identify intonation in
extracts from texts of real and authentic conversations, radio broadcast, and
lectures, among others. After years of researches14, the investigators have
produced new tendencies, which allowed creating new environments in which oral
work has centered into small-groups interacting in a second language during the
time of the class. However, it is not the unique advance in this field; we easily
found different perspectives that indicate differences in the concepts, the
development of the skills and the strategies of teaching. According to these
analyses the present work studies them and their implications in Spoken Language
Teaching in the next lines.

13

BROWN, Guillian. Teaching in spoken language. United Kingdom: Cambridge University Press, 1983.
ALVAREZ T, MJ. Language Acquisition. The clearing house. United States, 1996. 369 p. ( See: 74(6), 313315)
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5.4.1. MAKING DIFFERENCES BETWEEN ORAL MODE AND SPOKEN
LANGUAGE
As said by John Norris of the university of Hawaii at Manoa: the communication
methods can be grouped into three basic forms: written (reading and writing), oral
(listening and speaking), and graphic (drawing and sketching). All of these are
important in second language study, and it is necessary to establish that listening,
speaking, reading and writing occur together in learning events in the university at
all levels; Considering the fact that these abilities interrelate during language
development, it is necessary to refer to vocabulary acquisition and expansion of
the functions for which language is used, as a mutual support functioning into an
interrelate way.
However, we are not interested in developing all of these skills in deep way, since
listening and reading are receptive skills; and, writing and speaking are productive
skills. Thus, we should clarify the speaking skill concept, understanding it as the
productive skill in the oral mode. It, like the other skills, is more complicated than
it seems at first and involves more than just pronouncing words. For that
reason, we analyze 3 kinds of speaking situations in which we find: interactive,
partially interactive and non interactive speaking situations:
INTERACTIVE: Speaking situations include face to face conversations and
telephone calls in which we are the alternately listening and speaking and
in which we have a chance to ask for clarification, repetition, or slower
speech from our conversation partner, among others.
PARTIALLY INTERACTIVE: speaking situations, such as when giving a
speech to a living audience where the convention is that the audience does
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not interrupt the speech.
NON-INTERACTIVE: Some few speaking situations may be totally noninteractive, such as when recording a speech for a radio broadcast.
After a simple overview in these situations, we could not see a set of micro skills
involved in speaking, nevertheless they continuously take an important position in
oral proficiency of each student. Into all of these we easily find:
Pronounce the distinctive sounds of a language clearly enough so
that people can distinguish them. This includes making tonal
distinctions.
Use stress and rhythmic patterns, and intonation patterns of the
language clearly enough so that people can understand what is
said.
Use the correct forms of words, means, for example changes in
the tense, case, or gender.
Put the words together in the correct word order.
Use vocabulary appropriately.
Use the register or language variety that is appropriate to the
situation and the relationship to the conversation partner.
Make clear to the listener the main sentence constituents, such as
subject, verb, object, by, whatever means the language uses.
Make the main ideas stand out from supporting ideas or
information.
Make the discourse

hang together

what is said.
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so that people can follow

In addition, we understand that oral language means no just communicating with
other people, but also talking for clarifying concepts and arriving at own
understandings. So, we have to find the correct path to discuss oral language
development across the curriculum, improving the abilities effectively and
stimulating the language students, to have not only usual and simple basic
communication, but also a development which involves thinking knowledge and 3
criteria for language competence: Fluency, Clarity, and Sensitivity.
Across the studies15 made on this topic we can not forget the importance of the
work in classrooms and the performance of the activities planned inside them.
Thus, the classroom represents a natural environment for oral language learning in
which the teacher should organize it in ways to encourage the 2 most important
elements of oral language development: Comprehensible input and Social
interaction. Having in mind, that for the last one, the context in which language is
used also plays an important role in communication, for example: setting
parameters of formality or politeness. It requires different cognitive and social
demands on speakers that may affect the quality of their oral language
performance. To this end, the teacher can establish routines in order to increase
vocabulary and oral opportunities for active student participation and to develop
those micro-skills and others.
5.4.2. FOUNDATIONS OF PRODUCTION OF SPOKEN LANGUAGE
In the analyses of spoken language, it is important to consider what functions
should be gained in language production, not just in the Spoken but also in the
Written way, because they involve different structures and processes and require
another set of tools during their performance. Thus, we determine:

15

PEREGOY, Suzanne. Reading, writing and learning in E.S.L. 3rd. ed. United States, 2001.
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Literacy functions,
Expository functions: academic, legal, journalist,
Straight informative functions: news, familiar letters, domestic type notes,
Recording functions: handmade recording Parliament minutes of meetings,
lecture notes.
Even though, these functions take an important place in language production, we
need to establish that the main function in Spoken Language is the maintenance of
social relationships or Interactional Function16. While, in writing language except in
literacy recordings the main function is the transmission of information, called
Information Transferring Function of Language or the Transactional Function of
Language. However, in the learning process of spoken language, the Transactional

Function17 is required for analyzing the level after the interaction in the students'
ability to use English to communicate with someone in long turns.
5.4.2.1. INTERACTIONAL TURNS:
It is the natural process to teach the beginning learner appropriate language for
participating in simple conversations, it requires less communicative stress when a
learner takes part in a conversation, therefore, he uses the first speaker's language
to give his own response.
Interactional turns might begin with short responses turns, in that way the
speakers assume positions like to cooperate or not, to express an opinion or
possible doubts, and doing correctly use of the expressions and meanings which
has reached to combine them and to produce new sentences or phrases. He needs
a high general vocabulary, which he can use in a flexible way to contrast short
16
17

BROWN, Guillian. Teaching spoken language. United Kingdom: Cambridge University Press, 1983.
Ibid., p. 32.
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responses, but he also needs few simple structures.
In another view, in conversation process we should analyze the transactional turn
which provides the structure of a conversation in which both partners may be
prepared for participating and achieving their purposes being gentle, friendly,
objective, among others.
5.4.2.2. TRANSACTIONAL TURNS:
Understood as the language used for transferring information, it can be taught in
the context of transactional task and analytic techniques, such as:
Communicative stress- which includes: 1. Features of the context (the
listener/the situation) 2. State of knowledge of the listener: the
language/the information. 3. Type of task: Status of Knowledge/Structure of
the tasks.
The external actions which support the language
The teacher can provide some required vocabulary first, while students can
observe and connect their own mistakes and ask how to say what they want
to say but do not know how to express it. Here, the teacher is able to
control the situation and he is able to provide information in the context. So,
teacher provides them with communicative skills, supplying communicative
needs.
One of the communicative skills that is a necessary component of normal
social life, is the ability to extract the relevant factors from a mass of details
and to communicate an event in terms of the structure imposed on it by
speaker, while in interactional turns these details need to be explicit.
It involves more cultural assumptions, descriptions and instructions,
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discoursal approaches, having in mind the structure of long turns and the
production of the discourse than interactional turns in spoken language.
The pronunciation and intonation are important factors in the spoken production,
too. However, when a student is trying to produce, to formulate and to structure a
long turn in second language, the last thing a teacher should think of is correcting
students' pronunciation or intonation, because students do not need criticism.
Consequently, the teacher should do notes separately and show them at the end
of the activity. When he does not understand, he should ask for clarification at the
same time if it is possible; in that case, the teacher becomes a listener or
interlocutor, who is permitted to interact during the conversation and to do the
communication successful.
5.4.3. SOME DIFFICULTIES IN TEACHING SPOKEN LANGUAGE:
Maintaining the features interrelated is not as easy as it seems, teacher should
solve some problems in Spoken Language teaching, such as:
There is not an influential description of spoken language and consequently,
Spoken English appears very variable and is very variable from one area to
another.
Spoken Language Production is influenced by status differences: Adult and
Young people, highly educated and less educated people, etc. The main
differences appear in the complex syntactic structures subordination and
correct marking-out of what they are going to say, particularly common,
when speakers are reproducing expressions of opinion, they are mentally
"rehearsed", and the other ones are paratactic "insubordinate". They use
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frequently pauses and rhythm, to extend intonation and mark out some
parts of his speech to be co-interpreted by the listener.
The main difference between Spoken Language and Written Language is
the density of packing information. In writing language the information is
denser because of his pre-modified noun phrases, post-modification and
complex subordinating syntax. By the contrary, spoken language is more
spontaneous and less prepared, except as in the speech of those who spend
a lot of their time in Writing Language and are producing "pre-rehearsed"
opinions.
And the last one, but not less important is that spoken language production
learning in a second language is often difficult due to the whole class can
receive the same stimulus at the same time and each student can do
whatever task is required of him by himself, but each student needs to
speak. He needs to speak individually and, ideally, he needs someone to
listen to him speaking and to respond to him, creating the correct
environment for developing short interactional turn at first and arrive to
complex long turns at the end.
After this problem presentation, it is named a question: How can teacher solve
these problems and get the best results? In a first view it is necessary to
incorporate the abilities that the students are able to perform in a intermediate
level and consequently we can understand the convenience of planning correctly,
the relevance of the development of appropriate material, in order to get the best
product in the process of spoken production.
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5.4.4. ORAL LANGUAGE PERFORMANCE
Second language Proficiency on intermediate English learners18
Intermediate learners are able to understand and speak with minimal
hesitation

and

relatively

few

misunderstanding.

Nevertheless,

their

grammatical ability (syntax, semantics and phonology) are still being
developed.
Notice features in their speech that are not typical of NATIVE SPEAKERS
In a conversation it is necessary that the teacher encourages the students
through questions focused on the activity at hand.
Build up a model with appropriate grammar and vocabulary as they can
respond, thereby providing an input that is tailored to the students’
immediate linguistic needs and interests; with that, students are able to
understand and discuss ideas at a fairly complex level.
To support students' participation in learning activities by continuing with
sheltering techniques and small-group collaboration discussed earlier. In this
level, students are involved in more linguistically demanding task.
Intermediate learners are able to hold a cognitive speaking part in
dialogues, story dramatizations or readers' theater and any other formal
language activity that permits rehearsal.
Intermediate learners must have speech fluency, read and write in a good
level, as well.
Advanced Students are capable of understanding steady streams of verbal
instruction. (Here, it is necessary to accompany the instruction with charts,
visual pictures and graphs and concrete experiences).

18

PEREGOY, Op. cit., p. 115.
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5.4.5. MATERIALS DEVELOPMENT IN LANGUAGE TEACHING
In spoken language it is necessary to make a relationship between the learning
and the interactions, that involves smooth and trouble-free, so for example, the
speaker cooperate with each other politely in a conversation and as consequence
the conversation can be neat, tidy and predictable, the utterances are almost as
complete as sentences. However, unscripted text is real English but it is more
difficult to comprehend and less pedagogical than scripted text. For that reason it
is essential to design specific materials for teaching spoken language.
But the design of the material should be planned into COMMUNICATIVE

SYLLABUS19 which is consisted of forms which may be used to perform a range of
social/cognitive functions in a contextualized description of the situation. These
forms tend to be "Sentences types" and these functions tend to be "act types" or
"speech acts", which are performed by uttering a short sentence taking a short
turn. Short turns are the first components to build long turns up. Whether, some
types of long turns are easier than others there are some strategies for long turns
can be taught, where the teacher might construct a structured course where
students could learn simple skills before a building on that to achieve more
complex skills.
The teacher would be in the position of controlling a set of strategies, which would
help the students improve his performance. When a teacher observes that a
student has difficulty in expressing himself in the conversation class, he must be
able to diagnose his problem and give him practice in helpful strategies. Teacher
needs to be in confident position of possessing analytic tools, which enable him to
determine where the difficulty lies and to help the students gain knowledge and

19

BROWN, Op. cit. p. 27.
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explore new ideas.
In the activities proposed in different books20 for developing oral language
proficiency and spoken language, we name from the simplest as controlled or
guided oral work, free oral production or conversation class to the most complex
as the action learning groups, workshops and clubs, among others. Consequently,
it is important to analyze some theoretical information about them, their procedure
and their convenience into the learning process.
5.4.5.1. Controlled And Guided Oral Work: Controlled oral work is made for
the presentation and practice of phonological, lexical and grammatical items
through the dialogues, based on the natural language interaction between people,
in which speaker must be prepared by his teacher for actual communication with
others developing his competence.
Guided oral practice aims to give the student a limited freedom to use and practice
what he has learnt during the course. It is the best way to provide general
situation and content on what is to be said, but allow some freedom in the mode
of expression, thus, role-playing is a useful technique.
5.4.5.2. Free Oral Production: It is necessary that a student produces naturally
the language which has been presented to him and which he has practiced in
various more or less controlled situations. It requires creativity on the part of the
teacher to provide situations and stimuli that will get all the students to make
active use in a communicative way.

20

TOMLINSON, Brian. Materials development in language teaching. United Kingdom: Cambridge
University Press: 1998.
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5.4.5.3. The Conversation Class: Conversation classes are very common at
intermediate and advanced levels with small groups and individuals rather than
large classes with native speakers. It is the best way to improve oral fluency.
5.4.5.4. Organizing Learners As Groups: The students interact, share and
enliven the learning environment. When the learners are experienced, skilled, and
knowledgeable, the organization of individuals into groups can be a most
productive strategy. Dividing group approaches to learning into any logical order is
difficult. Small-group approaches frequently differ grammatically from large-group
strategies21; yet, the degree of teacher direction can make small groups function
much the same as large groups. Some groups are learning groups only
secondarily; they are organized primarily for other reasons.
However, two general strategies for interaction of the teacher and the learners
emerge. The teacher's role can emphasize on either the promotion of action or the
delivery of information. Based on this distinction, our treatment of the organization
of learners as groups will begin with action methods, such as small action groups,
clubs or groups with purposes beyond education, and workshops. It will then move
to

content-oriented

approaches

such

as

learning

groups,

courses

and

presentations. Although not all strategies for organizing learning groups fit into
these categories, this approach allows small and large group methods to be
compared and contrasted.
5.4.5.5. Action Groups: They are constantly involved in change and the effects
of change in any circumstance. They incorporate some specific problem-solving
strategy into their approach to learning. Usually this involves a fairly detailed study
of the issue upon which they plan to take action. The more this study is open to all
21

SEAMAN, Don F. Effective strategies for teaching adults. United States: Maxwell Macmillan International
Publishing group, 1992. 189 p.
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aspects of the problem and the more it involves all members (and even concerned
nonmembers), the more effective the action is. Learners soon become adept not
only at studying complex issues and selecting a plan of action but also at
identifying effective strategies for putting their plan of action into effect. Because
change takes time and is often accompanied by backlash or burnout, group
members also develop methods of providing support to one another.
The effectiveness of action groups is based on two factors:
a. The success of their strategy for bringing about change, and
b. The enthusiasm they generate.
Learning has a very special role to play in each of these factors. Unless the issue is
well studied and unless the strategies for change are well planned, action groups
are not likely to bring about the change they desire. Similarly, the enthusiasm of
the group is largely caused by the mutual acknowledgment among members that
they have learned to accomplish things and have grown as individuals.
Although, action groups can accomplish much, they do have limitations. Most are
small or must be divided into subgroups if meaningful examination and discussion
of an issue are to occur. Subdivision of groups implies the development and
maintenance of some kind of structure to serve the total group, thus diverting
much effort toward organization rather than instruction.
5.4.5.6. Workshops:

They are considered as a space where people work

cooperatively in order to make or repair something wrong, it is the space where is
possible to learn together and to access to new experiences in searching of active
methods in teaching. Workshops bring people together in groups in order to
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develop specific competence in the participants or to use the member's talents to
resolve some common problems. In some educational circles it has become a
broadly used term to identify any gathering for training purposes. Workshops differ
from action groups in that they are usually designed to serve larger numbers of
participants. They may be as short as one or two hours but can also last for
several weeks. One type is the residential workshop in which participants are
removed from familiar settings to live and learn together.
Natalio Kinesman says22: "Workshops are productive units of knowledge where a
concrete reality is transferred into a new environment through theoretical and
practical way, involving participants in the development of a specific task”.
Nidia Aylwin de Barros and Jorge Gissi Bustos23 define the workshops as the new
pedagogical tool that integrates the theory and the practice at the same time,
joining the students with their future professional life and involving them in a team
work. In that way the team is consisted by a teacher and a group of students,
where each one make his supporting ideas and the teacher leads but also learns
about concrete realities. This activity requires more than just academic functions
and it involves specific professional skills for developing the tasks. This is the space
for the reflections around one topic, which involves thinking, feeling and doing
through the participation and learning. Finally, students gain creative, critical and
personal ideas, opinions which change the traditional roles.
The appliance of the workshops can be focused on the contents, effects or results
of the learning process. But, a well-organized workshop offers many other benefits
for small action groups, providing them activities for many participants
22
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302 p.
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simultaneously. Consequently, for planning the workshops it is necessary to
establish a working program, including variety of resources which are essential if
this is to occur. Thus, the organization of each workshop should be divided into:
The place for doing the activities (including the environment),
The participants and,
The resources, which are organized at the same time in:
General information:
1. Place: Where workshop will take place
2. Date and Time
3. Organizer
4. Participants/group/number of students
Justification & Antecedents:
Objectives:
1. General
2. Specifics
Activities:
Materials & Resources:
Assessment:
Good workshops consider the total person of the learner. Vital components of the
workshops would include building a spirit of enthusiasm among participants and
instilling confidence in the learners so that they can accomplish the task before the
time expected. Music, song, art, mood, and the sharing of experience can be
useful for this, too. But, we have to analyze that the poor workshops are often the
result of poor planning, misunderstanding of the purpose of the workshop, or
faulty implementation procedures. Workshops are action strategies; they bring
participant together for the purpose of doing something. Gathering labeled
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workshops but which treat participants as passive recipients or which are not
adequately planned for efficient working together result in ineffective learning
experiences.
5.4.5.7. Clubs: Some groups are organized for purposes other than learning but
frequently make learning an important part of their agenda. Rather than organizing
learners into groups, this approach accepts already organized groups and turns
their members into learners. In this situation, the educator may be a group
member asked to assume a teaching role. Occasionally, an outside consultant is
invited to provide the instruction. Because, education is not the primary purpose,
the learning experiences must be designed so that they appear to help the group
meet its primary purpose. This allows an educator not only to help members learn
about an issue relevant to them but also to impress upon the participants the value
of learning and the principles of the learning process.
In most organized groups, the time energy necessary to recruit participants and
form them into supportive groups have already been expended. This has distinct
advantages:
They are naturally formed groups used to working together and thus can be
ideal settings for group learning.
Some adults who are reluctant to return to school settings can be reached
only through this or some similar manner.
Most such groups have endured over considerable period of time and will
continue to do so, thus providing a stable setting for continuing learning
and action.
But, because learning is not considered their primary purpose, using them for
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educational purposes has limitations:
Members may be concerned about the primary purposes of the organization
and consider learning activities as interfering with those goals.
The regulations, requirements and rituals or other groups may have
negative impact on learning.
The facilities for meetings may be not conducive to teaching or learning.
In summarize, we assume that foreign language students need to work or play
together, with conversations based on concrete here and now, topics of current
interest; having the opportunities to negotiate meaning through requests of
clarification, reference to objects at hand, and other face to face communication
strategies. Thus, we consider that our research represents one of those
opportunities and it is required as an excellent tool for people who are interested
in obtaining good bases in the oral foreign language proficiency.
5.4.6. ASSESSING SPOKEN LANGUAGE
Oral component is found in proficiency tests, it is often based on the discrimination
between words, which have very similar pronunciations.

This type of sound

recognition test may be useful in some situations, but it does seem to be rather
artificial activity. After all the students are unlikely to encounter many situations in
which single words, totally without context, have to be understood. The sound
recognition test is an example of a form of assessment in which discrete elements
in the language are tested one at a time, and the composite score of the student
on these discrete items is taken as a measure of the student’s general ability in
coping with the sounds of English.
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At quite opposite extreme, the oral component of English language assessment
may be based on a very general impression of how well the student speaks. This
normally takes the form of an oral interview in which the examiner asks the
student questions, or prompts the student to talk on certain, sometimes prearranged, topics. While the examiner also pays attention to aspects such as
accent, grammar, vocabulary, and fluency in the student's speech, the overall
score is often expressed as a point on a scale which has a definition such as "able
to satisfy routine social demands and limited work requirements"24.
The most general feature of this type of assessment is that it is carried out as the
student speaks and is dependent on the examiner's maintaining a constant set of
assessment criteria from the first student interviewed through the fifty-first, and
beyond. Since the oral interview is the most widely time, it clearly has proved to
be a useful tool in what is still generally considered a problem area of assessment.
Naturally, there will continue to be a requirement that students be assessed on
their command of the grammar and vocabulary which they have been taught.
Teachers may also wish to make informed judgments on the pronunciation and
fluency of their students' speech. The teacher should continue to assess these
features, not in isolation, but as part of his assessment of the students' ability to
communicate effectively in the spoken mode.
Communicating effectively is clearly a feature of primarily transactional rather than
primarily interactional speech, as we defined these terms earlier. one of the main
aims of most English teachers is to make their students able to communicate
information effectively in spoken English. In pursuing this aim, the teacher may
wish to be able to assess, at regular intervals, how his students are progressing

24
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and also to find out if there are areas of performance, which are consistently weak
and require additional attention. What kind of methodology would be appropriate
to this type of assessment?
It is suggested, first a number of practical requirements and then set out some
guiding principles, which underlie a methodology for the assessment of Spoken
language production.
5.4.6.1. Practical Requirements
5.4.6.1.1. The student's tape: The taped performance of a student can be kept
as evidence to support the teacher's judgments. It is available for checking by
others if the teacher is unsure about assigning a score or grade to a particular
student. If the student records a number of performances on the same tape over a
period of weeks or months, the teacher can check over those performances and
gain an impression of whether the students has improved or not. However, the
taped record may also be used more immediately for diagnostic purposes.
If some external examiner wishes to assess the student's spoken language skills,
he has available a record of every student's performance. He can check for
progress, or for performance in a specific type of speech activity, as well as
listening to the most recent performance for all the traditional features such as
grammatical accuracy and use of vocabulary.
5.4.6.1.2. Speech in different modes: According to the use of the language it
is essential to differentiate degrees of difficulty inherently present in different types
of speaking. Bearing these distinctions in mind, the teacher is able to judge what
type of speaking activity the student would do at a particular point of the course.
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5.4.6.1.3. Task types: Task-based approach to the assessment of spoken
production is that there should be some constancy of elicitation input. That is,
every student is asked to do the same thing. The type of speech required in
producing a description or a set of instructions is essentially an account of fixed or
static relationships. These aspects of task types are summarized below:
Static relationships
Dynamic relationships
Abstract relationships
5.4.6.1.4. The information gap: In eliciting spoken production for assessment,
we should make sure that the speaker can see a reasonable purpose for
performing the task at hand. The requirement that the speaker's account be
effective was mentioned in connection with the listener's performing his task.
5.5. LINGUISTIC COMPETENCE AND ARGUMENTATIVE COMPETENCE
At last, but not less important than the other subjects, the argumentative
competence concept and their functions are understood as the principal resource
that guided our work conveniently and effectively. At first, we do a brief
explanation about the basic notions of communicative and linguistic competence25.
Secondly, we present important researches in this field made by Toulmin,
Perelman, Bender, Wellberg, Anscombre and Ducrot, among others, which have
led the construction of the argumentation concept, its characteristics and
application through different theories that have been a complement for diverse
studies26 in first and second language. In Colombia this concept has been applied
25
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as a consequence of the new standards for national education, but it does not
mean that it has been worked deeply in a second language, by the contrary it has
been applied as a general condition for language learning process in mother
tongue.
5.5.1. LINGUISTIC COMPETENCE
According to Chomsky's ideas, linguistic theory is concerned primarily with an ideal
speaker-listener, in a completely homogeneous speech community, who knows its
language perfectly and is unaffected by such grammatically irrelevant conditions as
memory limitations, distractions, shift of attention and interest, and errors in
applying knowledge of the language in actual performance. The perfect knowledge
referred to is the mastery of the abstract system of rules, by which a person is
able to understand and produce any and all of the well-formed sentences of his
language or his linguistic competence. The actual use of language, affected by
what he terms grammatically irrelevant conditions, and identified with the criterion
of acceptability, not grammaticality, is the domain of linguistic competence.
However, Hymes (1971)27 points out that Chomsky's category of competence
provides no place for competency for language use but neither does his category
performance, despite his equating language use with performance. This omits
almost everything of socio-cultural significance, concerning itself with psychological
constraints to do with memory and perception. Hymes refers Chomsky’s notion of
performance seems confused between actual performance and underlying rules of
performance.
On the other hand, Campbell and Wales (1970) accepted the distinction between

27

MUNBY, Op. cit., p. 9.
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the competence and performance, in which competence is identified with capacity
or ability for opposing to actual performance, which may only imperfectly reflect
underlying capacity and to produce or understand utterances which are not such
so much grammatical but, more important, appropriate to the context in which
they are made.
In sum up, the linguistic competence is defined as the state of being competent or
having the ability for applying the correct knowledge in specific contexts.
After applying those aspects into our research, we do a convenient scheme to
organize linguistic competences and their main concepts into the correct context.
COMPETENCE
COMMUNICATIVE

CONCEPT
The capacity, which is gotten by a speakerwriter for communicating in an effectively
manner.

INTERPRETATIVE

Is the capacity, which is guided to find the
complete sense of a text, proposition,
problem, map, or scheme, defining a
concrete position in a determined topic.

ARGUMENTATIVE

It gives reasons by using affirmations or
negations emitted by the speaker, joining
concepts, theories and supporting proposed
conclusions.

COMPETENCE WITH PROPOSAL

It is the capacity in which speakers propose
hypothesis, give solutions, and execute
different alternative for economics, politics,,
social and natural conflicts.
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5.5.2.

RHETORICAL

SKILLS

AND

CRITICAL

THINKING

IN

ARGUMENTATION PROCESS
5.5.2.1. THEORIES IN ARGUMENTATION
5.5.2.1.1. Toulmin and Perelman, (1958), based on the "Legal reasoning", worked
with isolated examples, which did not account context in speech acts. Toulmin
referred to "Procedural model"28, that must be considered as the general rule for
studying the argumentation process.
Chaim Perelman centered his studies29 in Philosophical argumentation process,
making important advances in this field. To Perelman, Rhetoric is the studies about
the manners to argue, where these manners do not depend on formal logic and
allow get another thesis for supporting the first presented idea. Perelman used
Aristotle and other classical thinkers' ideas for explaining that rhetoric is persuasion
in a specific social situation.
5.5.2.1.2. Pragmatics. Recently, different studies have presented new researches
in the argumentative discourse field, showing 4 new theoretical perspectives:
a. Integrated Pragmatic: Anscombre & Ducrot, (1983). The argumentation acts are
marked in language, they are gradual rules, called Topoi, which allow the
discourse interpretation in argumentative field.
b. Conversational Pragmatic: Moeschler, (1985). It is the description of daily verbal
interchanges. It studies the argumentative sequences and functions in the
discourse.
28
29

TOULMIN, S. The Uses of Argument. United Kingdom: Cambridge University Press, 1958.
PERELMAN, Chaim. Traité de l'argumentation. Bruselas, 1968.
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c. Radical Pragmatic: Sperber & Wilson, (1986). It studies the pragmatic rules,
which produce contextual inferences for accessing the information emitted.
d. Pragma-dialectics Theory: Van Eemeren et Al, (1993).

Dialectics: A critical

discussion that resolves any situation. It studies real arguments through a
normative-descriptive model.
5.5.2.1.3. " Semiótica-Discursiva" Perspective: Marc Argenot, (1982). It makes an
analyses based on Aristotle' ideas in regulatory propositions, presenting two main
concepts:
a. The "Places": They come since ancient rhetoric and are accepted historically.
b. The "Ideologemas": Regulatory principles which are the axioms for ideological
formations.
5.5.3. COGNITION AND CRITICAL THINKING
Cognitive theory has generated a special interest in learning. It is understood as
the transformation and re-organization of the schemes and theories acquired.
According to Lev. Vigotsky, Jean Piaget and others, people learn about learning
process, too. In other words, "Learn to learn" depending on Meta-cognitive
processes. In this sense, Meta-cognition is the students' capacity for accessing to
their own knowledge and learning process. It involves a set of meta-cognitive
abilities such as: the capacity for planning and guiding appropriate strategies,
which connect accurately thinking process.
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On the other hand, critical thinking is a qualitative pattern, which analyzes,
understands and re-creates the knowledge.
5.5.4. ARGUMENTATION CONCEPT
Argumentation is a discourse form (in communication context), that is made for
gaining the agreement or rejection of a listener about any affirmation. This
affirmation has to be supported by pre-established and accepted references
through communication process. In that way, the argumentation is developed by a
process and it is organized in steps that are used to support more complex steps.
These steps are called Arguments and when they are connected, are called

Argumentative Chain. But, when it does not produce the process of interchanging
ideas it is called Conclusive Argumentation. When a Conclusive Argumentation
supports an affirmation (theory) or a rule (praxis), it is called Foundation and when
it refers to a specific theoretical affirmation it is called Demonstration.
According to Toulmin the argumentative structures present the next distinctions:
D: (Data). Available information for starting the discoursal process, W: (Warrant).
Social Rules or Knowledge for supporting the foundations, B: (Backing). Reasons
or Foundations, Q: (Qualifier). Category for doing an inference, C: (Claim). The
conclusion.
For long time, the convenience and the relation established between the
acquisition of argumentative strategies and the abilities required for this, have
exclusively taken place in rhetoric fields and they have isolated other important
qualities and features, which represent lost details in the understanding of this
subject. However, some authors as Letica Rolando, Hernán Biscayat and others
have developed recent studies in the conditioning of the argumentative
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competence. Then, they explained in their recollected experiences of the AU01/97
and AU14/99 projects that:
“El entrenamiento en la discusión, la interacción con el contra-argumentador y los
saberes enciclopédicos son condiciones necesarias aunque no suficientes para una
buena argumentación en el discurso académico. Son imprescindible además de la
relevancia, la pertinencia y la creatividad de los conceptos comprometidos en la
actividad argumentativa y su construcción es el resultado del pensamiento superior
y crítico, a cuyo acceso contribuye fundamentalmente la mediación del Docente”30.
5.5.5. ARGUMENTATIVE COMPETENCE
This competence handles the semantic, grammatical, textual and encyclopaedically
competences in a basic way. This competence can be defined as the possibility of
using the language for the text production in which it clarifies a position respect
one topic in argumentative way from a problematic or topic.
An argumentative text must be characterized for the next elements:
Thesis: The argumentative text must show the ideas in a clear way,
explaining the positions exposed.
Arguments: The arguments are consisted of an affirmation or conclusion
and a set of reasons, which support the text. Thus, the arguments are
related to the thesis.
Consistence in terms: An argumentative text requires that the concepts and
connotations are not incompatible or confusing.
30

ROLANDO, Leticia and others. Habilidades retóricas y pensamiento crítico en la argumentación. 2000.
www.cbc.uba.ar /datos/inves/zamudio.html.
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Auditory: It implies to differentiate and analyse the kind of public or
listeners. It is possible to choose the lexical, which can be used, the kind of
arguments applied and the ways to argue.
Argumentative links: Argumentative text should show explicit joints between
different arguments and texts.
5.5.6.

ARGUMENTATION

AS

A

DIDACTIC

PROCEDURE

IN

TEACHING/LEARNING PROCESS OF A SECOND LANGUAGE.
The first step is to stimulate students' motivation, (according to the students' age
and linguistic level skills), in interactive language/discourse dimension and
communicational situation (or semantic function), through correct texts∗. Every
text is an act of persuasion, which determines how subject A can get influenced on
any other subject, for example, a publishing announcement or a political discourse.
In that way, students will be in condition for emitting hypothesis about the values
of the linguistic acts, which are presented in their daily lives. They will show the
validity of those hypothesis true diverse clues and marks in the text or through the
presentation of their findings to their classmates.
For didactic objective we should understand and differentiate 3 categories in
argumentation process31: the logical, rhetorical and discoursal argumentation,
through these categories students will recognize the multiple ways for persuading
and making that a linguistic act moves to specific actions depending on the
communicative context.

∗

Here the text is understood as a tool for transmitting information and socio-verbal interactions and not justly
as a set of meanings. It is understood as every linguistic production in oral or written mode.
31
http/www.ual.es/javiersusolopez//
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In the logical argumentation the discoursal process is focused on reasoning; in
other words it is a set of propositions joined in a reasonable way for establishing
the true or false of the premises. It uses inductive method, generalizations and
comparisons or analogies to adhere a listener; thus, this process explains that the
psychical and social conditions are inherent to the argumentation.
The activities proposed for this category can be individual works as presentations
about researches and own oral/written compositions, formal presentations and
debates, cooperative work, taped-recordings, videos and different post-analyses
strategies.
Rhetorical Argumentation involves the group of strategies that organize the
persuasive discourse. These strategies are TV debate and daily situations, which
are expressed through gestures, such as: smiles, applauses; or psychological
processes such as: concessions, flatteries or mood.
In this category students are able to:
a. Recognize the structure of the text: title, underlined words/phrases, size of
characters, bold or cursive characters.
b. Find out the clues inside the text
c. Determine the logical arguments in the text
d. Re-build the story.
In discoursal argumentation the speaker emits argumentative phrases in a
sequence, in which the first affirmation(s) is (are) the support(s) for admitting the
next one(s).
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For assessing the argumentative competence in language production, we should
understand that the competences are the same, however they vary according to
the students level in: The kind of text produced and the information handled.
In that way, students are able to explore the questions analysing and checking the
arguments, to explain the problems, to formulate a final proposal affirmation, to
develop the arguments in a complex mode, to examine the objections and the
alternatives, among others.
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6. METHODOLOGY
This chapter explains the methodological aspects, which were applied during this
investigation process. For that reason, we describe the main characteristics of the
pre-experimental method giving the details of a qualitative methodology for
performing the strategies and the activities. Additionally, we give an idea about the
population that was examined, the materials and resources used, the procedure
followed and the collection data techniques with the longitudinal and crosssectional approaches among others, in order to do more specific and clear our
research.
6.1. TYPE OF INVESTIGATION
As we said before, this research is supported on a pre-experimental method. This
method is related with Diana Lassen - Freeman’s proposal in their book: “An
introduction to second language acquisition research”, which provides us the
convenient insights into SLA, and additionally includes the pre-test and post-test
design, for getting the results through an analysis made before and after the
observation. Thus, this method’s specific steps are lined up to assess and
determine the current problem status, study the possible solution alternatives,
prepare the pertinent testing material and finally apply it to the students.
The investigation is made in a descriptive and qualitative way in which we check,
study and analyze all the problem features. In this way, we make some
observations and registers to have the ability to describe perfectly the way to solve
that problem out (as it is mentioned in the theoretical framework chapter). This
solution is focused on the didactic field. Therefore, it is necessary to create and
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handle the mentioned set of workshops that leads us to generate, develop and
improve the oral argumentative competence on the studied population.
6.2. POPULATION
The population is the students of 5th semester, evening program for Licenciatura
de Lengua Castellana, Inglés y Frances at La Salle University. This population is
getting prepared to communicate effectively in three different languages; one of
them is English and our research is performed to improve the students’
development on this one. Besides, we think they have the necessary groundwork
to achieve an outstanding performance from each activity. Bearing in mind that
most of this population age is between adult and young people, our investigation
methodology is based on an interesting and motivating solution, performed by
didactic strategies.
6.3. MATERIALS
As it was duly stated in the theoretical framework, the materials to be used on this
research are classified into two categories: the pre-test ones and the post-test
ones. Within the pre-test ones, we find:
The written survey
The records gotten from the different observations and,
The recorded material from the oral interviews.
The specific resource for the post-test material are the WORKSHOPS, which have
been designed and developed by the investigators for being applied during the
English classes. Nevertheless, we should mention the other resources, which allow
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us to develop each workshop, and get the information for the subsequent analysis,
such as:
The video camera and the video tapes
The tape recorder and the cassettes,
The posters, cards, readings, and
Overhead projector, transparencies and water-soluble pens.
6.4. PROCEDURE
The design and appliance of the workshops aim to encourage the students to
increase the English Oral Language production in a coherent, structured and
intelligent way. The main objective is creating a space in the classroom in which
students may give their own opinions on a matter under the guidance of the
teacher and the use of the workshops.
These workshops let students improve their argumentative skill, based on a
didactic strategy which invites them to analyze images such as drawings, schemes,
cartoons, among others, and give important comments about them. Additionally,
they have to study and work descriptive written text such as: newspapers,
magazines, nowadays facts and others.
On the other hand, some workshops are worked under a creative skill in which
they have to invent conversations, positions and opinions on a specific subject.
This is made under the interactive method, so that all students have the possibility
to participate and consequently get closer to the main goal.
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As we said before, we use the interactive, partially interactive and non-interactive
methods in a general environment of communicative production and competence.
All at all, the workshops are focused to enrich the argumentative competence in
students, in an attractive and interesting way.
For these reasons, the research has the following procedure:
A complete investigation in methodology, pedagogical and easy strategies
for teaching oral English are used as support for the workshops.
Additionally, it gives information about actual facts that offer the
opportunities to analyze controversial situations, in which people who
intervene must take position according to his point of view and argument it
with consequent and logical reasons.
We produce and design one workshop per two weeks, taking into account
the corresponding and more appropriate subjects. We continuously
elaborate proofs to value the uses of each designed strategy. Through it we
see the outstanding elements and assess the application of each one.
According to the last point we determine that accomplishment is discussed
with the assessor, who guides our research into the correct process.
Basically, we develop the workshops during a considerable time and we try
to apply all of them. Thus, they provide us the elements for a good analyses
and the most adequate assessment to prove the transcendence of the
research.
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6.5. COLLECTION DATA TECHNIQUES
In order to follow the pre-experimental process, we applied some oral and written
surveys to determine the current problem status on the argumentative competence
of students from 5th semester.
Then, we checked which was the best possible strategy to solve this problem,
which in this case was the appliance of workshops. Afterwards, we prepared the
pertinent testing material by designing useful workshops which let the students
communicate openly in the classroom. And the final step was to apply them to the
students that in our case was carried out during the English classes.
Consequently, we pointed up the place of the longitudinal and cross-sectional
approaches in the project. Thus, we understood and applied the longitudinal
approach as an observation of the linguistic performance, usually with the
spontaneous speech of one subject when the speech data are collected at periodic
intervals over a span of time. In other words, we used this approach when we did
the video and audio recordings, because they should talk about themselves, give
their opinions or express their feelings about one topic or situation in a naturalistic
way. Besides, the collection data was made during the semester with the
application of each workshop and their examination at the end of the course.
However, we did not use the longitudinal, but also the cross-sectional approach
when we studied a large numbers of linguistic performances collected at only one
session in each workshop, but the data was extracted by asking the students to
perform some artificial verbal tasks, in that way the production and consequently
their analysis became a controlled measurement. For a detailed explanation of this
point see the Results Chapter.

81

7. WORKSHOPS DESIGN AND PURPOSE
As mentioned in a previous chapter, the workshops design and application is the
basis of this final project as far as the experimental part is concerned. Taking into
account that it was duly proved, that the argumentative competence needs
definitively to be improved, the necessity of creating a way to achieve it, arose.
The written survey gave us vital information about their opinion on English subject,
its performance and place of practice. The place in which they practice English
most, is the classroom. Thus, students could enhance the competence in mention,
by having exercises and activities intended for in-class use. Those activities are
basically the workshops.
It was inferred that the workshops design would have to be based on a consistent
theoretical

framework,

which

could

allow

us

to

create

controlled

and

communicative exercises, according to the cultural background, the current English
knowledge level and the syllabus they have for fifth semester.
The workshops sketch was made under close assistance from our final project
advisor, who under her eloquent background could guide our work to build it under
a functional theoretical framework, give us helpful advices on the most adequate
themes to use and assess our results. Under all above, we would like to point out
that the workshops are the outcome of a constant learning, investigation, and
assessment job.
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7.1. GENERAL OBJECTIVE
Find the basic practical topics and theoretical supports to create useful, functional
and appealing workshops that, under an environment of learning and
improvement, can be applied with students into the classroom, in order to attain
this project’s aim.
7.2. SPECIFIC OBJECTIVE
Meet the fundamental theories and topics of interest which must be used and
taken into account to construct handy workshops which get the student engaged
into the communicative language production.
7.3. THEORETICAL BASIS
All the research in theories, definitions and notions were focused to the reach of
“communication effectiveness”, communicative competence and argumentation as
didactic procedure. We will make below a brief reference about the key concepts
we studied, to generate the respective workshops.
7.3.1. Linguistic competence, meaning and implications.
Although there are many notions for competence given by different researchers,
such as: Habermas, Greene, Hymes, Jakobovits, Campbell and Wales, Widdowson
and Cooper among others; we studied the general theory given by Noam
Chomsky. One of the most important critic made to Chomsky’s theory was made
by Habermas (1970), who preserves Chomsky’s distinction but criticizes his
conception of competence as a monopological capability, because it fails to take
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account of the essential dimension of communication. Haberman’s conception of
competence is pitched at a higher level of idealization than Chomsky’s. The basic
idea proposed by Haberman is that in order to participate in normal discourse, the
speaker must have, in addition to his linguistic competence, basic qualification of
speech and of symbolic interaction (role-behavior) at his disposal, which we may
call communicative competence.
On the other hand, theory by Chomsky states that each time we speak, we put
under use or update the knowledge we have from the rules, which govern the
linguistic system. That knowledge results from that formal and abstract information
called linguistic competence, as the result of a more complex one, which is the
grammar or device for the language acquisition. The linguistic competence is then
the general understanding of the basic rules and principles, which rule the
linguistic system.

It is represented in speaker’s mind and it is partially innate,

because it does not come from a background specifically. This knowledge is not
accessible to the conscious of the speaker and there is only evidence of it through
the acting or linguistic performance.
The linguistic competence is the mastery of the abstract system of rules by which
a person is able to understand and PRODUCE any and all of the well-formed
sentences of a language32; workshops aim to help the student to acquire an
effective argumentative competence that he puts to use without noticing it, when
producing speech.

The rules of grammar are internalized in the head of the

speaker and provide the basis for his language production, so we only need to
make him unconscious of his production to reach the competent linguistic
performance we need. Workshops were then designed under this premise and a

32

MUNBY, Jhon. Communicative Syllabus Design. United Kingdom: Cambridge University. 1990. (See
Communicative Competence Chapter).
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general idea related with the fact that competence cannot be unconnected to the
context or to a particular situation.
7.3.2. Argumentative Competence
Teacher Mauricio Perez stated that being witness of the current presence of total
information through different ways and technologies, it’s a central function from
the school to train students within the opinion or decision-making, instead of only
assimilation and comprehension from the information. This competence supposes
the basic domain of semantic, grammatical, textual and encyclopedic competences.
It is defined as the possibility to use the language to produce texts in which
student takes a position in an argumentative way about a thematic or a defined
problematic.
An argumentative text can be characterized under the following issues:33
Thesis exposition
Arguments presentation
Argumentative plan
Consistence in terms
Auditorium
Argumentative joining.
The workshops will invite the students to take and defend a position over a
problem or common situation, which they know very well and may defend after
adopting their own opinion. In order to create a good environment of discussion,

33

TORRADO P, Maria Cristina. Hacia una cultura de la evaluación para el siglo XXI. Santafé de Bogotá: Universidad
Nacional, 1999. 137 p.
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opinion and of course argumentation, we will refer to practical and known themes
about our culture, our daily situations, and interesting issues. We will assess their
argumentative performance by checking the coherence and cohesion during the
development of the argument and of course the grammar use.
7.3.3. The conversation class
Conversations in the mother tongue are very common at intermediate and
advanced levels, often with small groups and individuals rather than large classes.
On the other hand, a conversation in that second language or better, the target
language is usually held in a low and basic level.

Conversations in class are not

very often informal in character and don’t allow much more scope for the students
to put forward topics of particular interest to them.
The workshops try to find those themes which students like the most, depending
on their experiences, their age, their cultural environment and daily situations.
The general idea is that by means of an introductory activity, a topic will be given
and each student will have to express his own opinion to his group. This kind of
workshop pretends to give security to the student, so that he, with a small group
of fellows, can give a solid and coherent argument about the topic.
Talking about the oral work in class, it is precise to point out that it must not be
totally controlled by the teacher, but better guided. It is nearly impossible to do
mistakes and mistakes in themselves can teach a lot.

Making mistakes and

learning from their correction is a natural part of the learning process, so too great
rigidity in control may well be counter-productive.

For this reason, workshops

surely provide the general situation and content of what is to be said, but allow
freedom in the mode of expression. “Guided oral practice aims to give the student
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a limited freedom to use and practice what he has learnt, yet still be subject to
some restraints”. This is one of our main issues to take into account at the
moment of applying the workshops, to motivate and engage students positively.
7.3.4. Interactional short turns
It is natural to teach the beginning learner appropriate language for participating
in simple conversations. As it is logic, not all the classes can be focused in long
conversation activities. There must also be another type of issues, which must be
developed during the classes. However, short turns can be introduced with “short
responses”, continue with ways of expanding what the previous speaker has said,
and, finally, suggest forms which would enable the speaker to take the initiative
and introduce a topic of his own. The student can use the first speaker’s language
to build his own response on. This is of course the basis for many audio-visual
materials and of the large-class, where the materials, or the teacher, constantly
take the initiative and the student is simply required to respond.34
Workshops pretend also to illustrate the use of such short responses in extracts
from conversations. So, beginning from short turns, the students introduce a topic
of his own, and compose his own opinion over the studied theme.
We give indicators to the students so that he can be able to express an opinion.
The first workshop mention a set of good expressions and a set of bad expressions
and a set of modifiers so that he can guide himself and use them to make the
workshop result more productive.

34

BROWN, Guillian. Teaching the spoken language.United Kingdom: Cambridge University Press, 1983.
(See Teaching Spoken production chapter).
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It is inferred then, that for next workshops it was not necessary to give them this
kind of material, since they have already learnt it from the first ones. Some
examples of the expression are: very nice indeed, (good, clear, pretty), really nice,
quite nice, not very nice, not at all, however, notwithstanding, etc.
Each grammatical issue looks forward to handle a project and an indicator of
achievement. They were also taken into account as a guide and tool to design the
workshops, so that students do not have to differentiate our activities and the ones
programmed for their English class. They rather see our workshops as a didactic
tool, which we give to the teacher to make a more interesting English class, under
same grammatical features and same learning sequence. This is really important
and this project covers it. A syllabus copy is attached to have a clear reference.
7.4. QUALITY AND QUANTITY OF THE WORKSHOPS
According to the real needs in the university English program for 5th. Semester, the
quantity of the workshops was determined by several factors, which modified the
use of them and got influence on the objectives of this research.
One of these factors and perhaps the most important was the time required during
the semester for their application, because of the workshop should gain the
proposal objectives in the syllabus and besides the workshops should do a direct
observation on students’ process during the English class. Consequently, planning
and performance of the workshops were based on a monthly analysis of the
English program. Thus, we designed 8 workshops, which provided specific
information about students’ unfolding in each task during each session, showing
their strengths and limitations. For all of that, the steady application between each
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workshop let us to change and improve the corresponding purposes for the next
one that should answer to the class and project requirements.
On the other hand, a main factor that has mainly considered in the research is the
correspondence of each workshop with the topic and concepts, which had been
developed during the recent academic weeks. So, we planned the set of
workshops, accordingly the themes order of the English program for this level and
the time required for the comprehension of each one in all sides (paying attention
on grammatical structures, compositions and all others communicative uses), in
order to do not change the normal course organization and to make the workshops
useful tools for improving oral proficiency and increasing argumentative
competence,

which

promoted

cooperative

and

integrated

works

inspired

conscience and self evaluation in the students for their own learning process.
7.5. SYLLABUS FOR FIFTH SEMESTER
As we have to work jointly with the English teacher, it is precise to focus also our
workshops in the syllabus prepared for the students. Therefore, the topics in the
syllabus were divided in the following themes:
Modal verbs and phrases for making predictions
Real and hypothetical possibilities, using “If”
“If” for expressing dilemmas and decisions
Past Perfect + Past Participle
Reported Speech + Reported Questions
Expressing obligation and permission in present and past tenses
Review about verbs and auxiliary verbs
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Morphology concepts (Morphemes, word formation and families, suffixes,
prefixes)
In addition, we observed the projects and activities proposed in the syllabus, in
order to establish a direct experimental relationship between the complex
development of the semester and the simple activities of each workshop. Thus, the
activities were:
A life plan using modal verbs
A proposal with specific actions for being elected
A radio news program
To research in a disaster then report dilemmas, solutions and decisions
that were adopted.
Then, for each theme and project we designed one workshop, in general arranged
with a suggestive title along with the topic; a specific objective that describes the
multifunctional activities (in other words, the activities work on argumentative
competence and oral and speaking skills). As a important point, the activities
should be worked in pairs and groups in order to stimulate an interactive class with
interactional characteristics, creating the suitable environment for discussing
topics, using the structures learnt in their classes; Besides, we analysed the
materials that went to be employed in the development of the workshops,
accordingly we supply the resources for each application.
In the design of the workshops was essential to check the available time in the
English class per week, and to contemplate the duration of the each one into the
classes, that is why we describe it in an separated item where we explain the time
for each application, taking into consideration the normal progress of the program.
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Thus, in this chapter we show one workshop, which explains the structure of all
workshops and describes them into the correct form and the other 7 ones will be
observed in the annexe 5.
Finally, it was important to establish and to identify the correct items and mistakes
in the design of the tasks; it was achieved through the assessment not just for
students´ process but also for the workshops, trying to do a coherent relation
between the planned activities and the experimental situations.
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7.6 WORKSHOPS – WORKSHOP 1
TITLE: SPEAKING AS TWISTERS.
OBJECTIVE:
Encourage students in the use of oral and speaking skills creating the necessity to
communicate fluently their opinions making suggestions or asking for confirmation
through a strip story.
TOPIC: Introducing oral workshops.
ACTIVITIES:
WARM UP ACTIVITIES:

1. Bearing in mind that it is the first application of the set of workshops it is
necessary to create a space for meeting students and giving the corresponding
reasons about this project. In that way, the first activity will be centered in the
introduction of someone else to the group, getting to know each other through
identity cards.
2. Students are grouped in pairs and each of them receives a blank identity card.
Then, students interview each other in order to fill in the blanks on the cards.
3. Each student introduces his partner to the class using the card as a memory
add.
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CENTRAL ACTIVITIES:

4. Each student receives a strip of paper with one sentence on it. He /She is
asked no to show his/her sentence to anybody else but to memorize it within
few minutes. After that, the strips are collected in again.
5. Teacher briefly explains the task: All the learnt sentences make up a story.
Work out the correct sequence without writing anything down. From that
moment the teacher refuses to answer any questions or give any help. Thus,
students discuss about the correct order and decide what is the sequence for
the story.
6. Students present the sequence they have arrived at, they continue the
discussion about the formation of the story.
7. Conclusions.
MATERIALS:
• Identity cards
• A story divided into Strips of paper.
TIME: Time required for this workshop is between 45' through 1 hour and 15'
approximately.
ORGANIZATION:
For the warm up activities, it is considered to work in pairs.
For the central activities it is necessary to involve the whole class.
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ASSESSMENT: According to the results of the task, the class identifies the
common mistakes and the main difficulties of composing stories.
WORKSHOP ASSESSMENT: Showing their level in speaking skill, students
should make a coherent oral composition using the tools they arrange.
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8. RESULTS
The whole research program was developed to find out some results which could
lead us to conclude if the argumentative competence definitively needed to be
improved or not; if so, which are the best ways to achieve it and how could we
find a path to find the basic deficiencies of the second language in students of 5th
semester, in order to focus the investigation on them.
Thus, the first step we took was to evaluate if the argumentative competence
really required to be improved or not. To find an answer to this issue, we made
some written and oral surveys to students in which the capacity to express and
defend an idea, should be put in evidence. After practicing those surveys, we could
conclude that, as it is duly stated in the rationale, students had a big lack of
expression in their second language, and consequently our job could be carried
out. We will not extend our findings on this specific step of the research, since it is
duly explained and demonstrated in the rationale chapter of this job. We would
rather mention some of the basic problems they have to communicate their
thoughts and points of view. They are as follows:
Students are not able to understand neither discuss their own ideas at a
fairly complex level. They limit their level of communication to basic ideas,
basic vocabulary and consequently minimum expression. (Please refer to
attachment No. 5, where we pasted some samples of the written production
from students)
They can sometimes be capable to produce satisfactory statements and
opinions towards a subject, but they cannot express it without previously
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writing it and memorizing it, since the lack of spoken language arises and
their opinion is not finally given.
Above statement is also sustained by the fact that their English level is not
even an intermediate one, so their composing and ideas construction cannot
be in an advanced stage, which reinforces lack number 1. Their
communication skills are limited.
They are not usually interested in social topics or worldwide concerns but
basically on their own daily issues. Then, if they are asked about a general
opinion on a complex subject, they don’t elaborate on it but mention some
basic facts, which take away the question from them. On the other hand, if
they are asked with a daily and very common situation, they try to give their
thoughts and explain what they think of it, in a more motivated way.
As it was clearly stated by them, the time of speaking language in class is
not enough, so they have got used to make it as soon as they need to get a
grade from it. Otherwise, English-speaking skills are not developed in their
daily learning program.
Afterwards, based on the fact that argumentative competence and oral skills
needed to be improved and taking into account the above specific shortages of
language, we looked for the best possible way to overcome this lack of
communication in the population of this project. It was necessary then, to find an
interesting way to do it in the right place and the right time to successfully involve
students on this process.
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Therefore, we checked the written surveys, which contained students’ opinion
about the place in which they practiced the most the English speaking and also,
their judgment about the performance of their oral skills obtained from the oral
survey. It was realized without doubt that that strategy should be carried out in
the classroom, which would be the right place to get their English level better. We
could also agree that it should be made during the English classes, in order to
engage everybody in the same goal.
After thinking about different strategies, we concluded that the best one to use
was the appliance of workshops, which would involve everybody at the same time,
towards the same goal, in the right place at the right time, which means in the
classroom during English classes. Therefore, we had to look for the syllabus for
this semester and adapt our workshops for motivating activities on the subjects
they were studying during the whole semester.
The base of the workshops, as stated previously in the methodology chapter, is to
create a space into the classroom in which students may give their own opinion on
a matter under the guidance of the teacher and motivating issues. Therefore,
workshops are carried out in a controlled guided work, with conversations strictly
in English language and in an environment in which they could work together,
supporting each other.
Taking into account that the time was not enough and the whole working hours of
the English classes cannot be used for applying only workshops, it was necessary
to create only 8 workshops so that one is applied every 2 weeks. The workshops
are basically developed then, to evaluate the learning of the previous subject they
have been studying during those two weeks, and making them speak and defend
and support their own opinions and respectfully contradict the others’.
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We coordinated with the English teacher Patricia Julio, to take some of her classes
to go and apply some workshops to students of 5th semester. As the time was not
enough, again, we had to apply only 6 workshops that in fact, were enough to
take the information and results we were looking for. In order to have a closer
reference of each workshop, they can be found in the attachment No. 6. Each of
them is duly explained step by step.
After workshop was applied, we evaluated it during the whole class and under
three basic principles, which were:
Students’ performance: under this concept, we assessed if the student had
been capable to talk and develop the oral skills as requested, follow the
activities accordingly, create an additional reference to the whole subject,
which may do the activity more interesting and in general, be acquainted
with the development of the workshop. Of course, the capability to give
good arguments is also present on this issue. The standard measure to
assess this topic is provided by the Yardstick No. 5 from the E.S.U.
framework, which evaluates specifically the Speaking. It goes from 1 to 9
where 9 is the best and 1 is the lowest. (For reference, please check
attachment No. 84)
Attitude and motivation: taking into account that this kind of workshops is
not usually made during classes, students are not used to participate
actively and with much interest on them. Additionally, the workshops were
made as an alternate activity of the English class, which wouldn’t provide
any grade, so they could choose to be interested on it with a good attitude
or simply attend the class without much involvement. The standard of
evaluation for this topic is based under our expectations in relation to the
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results achieved from the class. This is a very difficult topic to quantify,
however, based on what we expected from the students and what they
gave, we will also value it from 1 to 9.
Participation: sometimes the level of participation of the students were not
managed by the interest or engagement with the subject and the activity
but by the risk to take part on it, depending on the personality (easygoing
or shy) and the confidence to talk and make mistakes or simply stayed quiet
and avoid comments and laughs. This measure could vary during the
development of the class, depending on the general average of
participation. “If everybody speaks, I can take the risk and also speak, if
nobody does I will not either”. This topic will also be quantified exactly as
the participation topic.
Each point will be measured under a scale from 1 to 9 in which 1 is the lowest
point and 9 is the best. On the other hand, the variable to assess above main
points, was the time of the class, since it is logic that the level of interest,
participation and performance will not be the same at the beginning, at the middle
or at the end of the class. So it could give us an idea of how to manage those
points of the class in which those levels were quite low.
Therefore, we created a graph for each workshop, which includes the three basic
above points and a short explanation of the main findings after having applied
each of them. As we established at the beginning, a specific qualification should
be given in order to get precise results.
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8.1. RESULTS FROM EACH WORKSHOP
WORKSHOP NO. 1 - SPEAKING AS TWISTERS.

WORKSHOP NO. 1
9
8
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7
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Motivation

3
2
1
0
0
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60

80

100

120

140

Time in minutes

This introductory workshop didn’t show different results than the ones we already
knew about the general characteristics of the students’ language, interest and
participation. The performance was really low because there was not apparent way
to make them speak, so far. At this stage, what makes the performance very low is
the lack of confidence and no wish to speak from almost all the students.
However, they were quite interested on the activity we proposed and consequently
answered positively but in a limited way, talking specifically about the language.
In sum, we could see that students were quite interested in the activity since it
was an atypical class and they could see our objective, which attracted them.
However, they could not respond completely to our expectations, because it’s not
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possible to change the speaking skills in such a short term of time. Therefore, we
recommended them to study the basic grammatical structures and try to be as
confident as possible for future times.
WORKSHOP NO 2. – KNOWING AN UNEXPECTED TOMORROW

WORKSHOP NO. 2
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The results for this workshop were very interesting for us since the performance
improved meaningfully and the students were really trying to participate and follow
the class accordingly as per the requirements. The activity was good and they
liked it, although at the end of the class as they had to listen to the other groups’
presentations, the motivation declined a bit.
We could see their effort and interest on creating new ideas, and even the
language was not good, the intention to be active during the activity was
noticeable.

This was basically a result from the last workshop and the

recommendations we gave them about how to improve their spoken language.
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WORKSHOP NO 3. – LIVING YOUR DREAM FOR A WHILE.

WORKSHOP NO. 3
9
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The general performance for this workshop was sort of low again, since the activity
was focused on reading instead of only speaking and there were some moments of
the class in which the speaking skills did not have to be applied.
Notwithstanding, when they were required to produce orally, they maintained a
good average level of participation, since they had to talk about their own dreams
and personal issues and this is a subject which usually encourages people to
participate. It’s definitively easier when you speak about a subject which you know
perfectly, instead of trying to create opinions or concepts.
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WORKSHOP NO. 4 – A STEP IN THE HISTORY

WORKSHOP NO. 4
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The performance on this workshop had two stages, the first one was quite low
because they didn’t have to speak at the beginning of the class, but then when
they were requested to speak, the performance was really good. This was caused
indeed because of the number of students, which was very low (6 assistants),
since it was easier to engage them all with the task to develop and they made a
very good effort to get a satisfactory result. We congratulated them because of
this and they were happy.
The workshop was definitively modified since the general tasks had been designed
for 25 people and having only 6 resulted in individual work at some stages of the
activity. We could deduce that people was not very interested in assisting to this
workshop if they didn’t have a mandatory reason to do it, such as a grade or a
compulsory request. Here we got another meaningful result, which was to handle

103

with cultural and social behaviors from the students, since it has always been a
“procedure” that you comply with what is required and don’t pay attention to
improving other things.
WORKSHOP NO. 5. – REPORTING

WORKSHOP NO. 5
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We talked to the students at the beginning of the class, with the objective of
changing their mind respective to the appliance of the workshops, since they
would bear in mind that even if the workshops didn’t provide any grade to them,
they would give them instead a higher profit, which would be knowledge and skills.
Most of them agreed with us and decided to participate actively in the current
workshop.
As we experienced a higher performance in the last activity, some students felt
really more confident and tried to make again a very good effort to be good
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speakers. Although reported speech is quite not easy, because the grammar
structure is complicated, we took into account the fact that the message was
adequately conveyed.

The motivation was high and we believed that it was

caused by the confidence they were gaining through the application of the
workshops. As well as the motivation is high, the participation goes in the same
way since they feel like to provide interesting opinions and actions to the class in
general.
WORKSHOP NO 6. – DILEMMAS

WORKSHOP NO. 6
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The motivation of the class was definitively determined by the activities to develop
since when they had to listen to the others or be without producing, their level of
motivation dropped. However, when they had to create speaking situations, their
motivation increased, specially because again they had to talk about personal
issues and it usually makes them feel more comfortable to express themselves.
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The performance was also good since we could see that they were really doing
their best to improve and give a good result from their speaking skills.
8.2. SINGLE PERFORMANCE FROM THE CLASS
As it is obvious, not all the students from the class were equally participating
during the appliance of the workshops. Therefore, we considered necessary to
show below illustrations in which it is clearly shown the involvement of the
students in the class. This same performance was noticed during almost all the
classes, excepting the assistance on the workshop No. 4 in which we had only 6
people attending the class.
In general we had the following overview:

SINGLE PERFORMANCE FROM THE CLASS

12%

20%

16%
52%
1

2

3

4

1. Only 3 students from the class didn’t want to be there and didn’t participate
as expected. They were so disconnected from the class that they were even
distracting their partners from the class. Those 3 students had almost the
same behavior during all the workshops and they were the only ones with
that attitude. It represents the 12% from the class.
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2. About 13 students were actively participating in all the workshops and they
were the ones, which made big efforts to have a good performance. They
represented the 52% of the class, under a basis of 25 students. They were
always paying attention to the instructions and usually behaved as
expected.
3. There were also 4 students who were in the class apparently paying
attention to what was being developed, but they didn’t participate at all and
when we requested them to do it, they did it in a very vague and simple
way. It means they were not really interested in the class or in the benefits
from the workshops. This represents the 20% of the class.
4. Only 5 of them were really interested with the subject and tried to
participate the whole time by providing ideas, opinions, supporting their
partners and doing their best, as far as performance is referred. It is the
20% of the class. This was also due to the fact that most of them had
previous knowledge on this language, so they felt more confident and tried
to participate as much as possible since they knew what they were going to
talk about.
8.3.

OVERALL RESULT

As per the information obtained from the above graphs, it can be easily inferred
that the need to improve the spoken skills in these students can be fulfilled by
creating additional activities which let them practice and feel confident on their
speaking abilities. It’s not easy to look for a better level of language if there is not
the space or the time to dedicate on this purpose. Therefore, the appliance of the
workshops had good results since we began having a performance of 3 and
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finished with a performance of 6, which means that it was improved in a 100%
taking as basis their initial performance score.
It is also necessary to mention here that the improvement is also handled by the
culture and motivation they may have. As we mentioned previously, students don’t
usually like to take academic activities, which will not represent a grade or those,
which are not mandatory. Basically, we know that when a student has to go to the
university at night, he has an additional working background, which limits his
motivation to continue performing in an efficient way for the rest of the day.
Therefore, if something is not compulsory, they prefer to invest that time in an
additional activity different from studying but rather leisure.
Above fact must be kept in mind as an important issue that may lead to failure on
the effectiveness of the workshops. It can be handled by having very interesting
workshops, which involve personal subjects that are the ones they like the most.
On the other hand, it’s precise to make students conscious about their current
skills and the possibility and basic need of improving them, since the
competitiveness they may have in their future working area, will let them be
successful or not.
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9. CONCLUSIONS
The development of language skills must be managed by creating a space in
which they can be worked out, preferably interacting with other students,
which are looking forward to achieving the same goal. It means to open a
room in time and find a place to perform activities of improvement. This
becomes more indispensable when talking about speaking and oral skills.
It is crucial to plan the appliance of this sort of workshops, or any other
strategy to improve the second language level, from the very beginning of
the learning process, taking into account that this would make students get
a useful routine of practice and rehearsal of the knowledge acquired. This
would result in nothing different than self-confidence and motivation to
continue getting a better accomplishment.
The capability to argue on a complex matter is not weak only in the second
language but also in the mother tongue. We could notice that the majority
of the students were not able to give good arguments on their own points
of view, even in Spanish.
The general environment of a group can be meaningfully affected by the
attitude of the leaders of the course in a positive or negative way. It means
that a teacher must be capable to direct the leaders’ motivation to a good
level so that the whole course doesn’t get influenced in a mistaken way and
take advantage of their role.
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ANNEXE 1
SURVEY No. 1
OBJECTIVE
To examine and find out students’ expectations about their learning process, their
advances and feelings about their oral and speaking skills.
Dear student,
We are working on an English final project which aims to improve the oral skill,
specifically the argumentative competence in 5th semester students. Therefore, we
kindly ask you to answer below questions in a honest and clear way. Thanks!
1. Do you feel you are fulfilling your English learning expectations with the
process at La Salle University?. Yes or not and why.
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_____________________________.
2. Do you think that you have acquired enough English knowledge, as a
foreign language, to interact with a native speaker?. Yes or not and why.

___________________________________________________________________
___________________________________________________________________
__________________________________________________________________.
3. What is the place in which you have more chance to practice English
speaking, and why?
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_____________________________.
4. Please let us know where and how long you have been studying English.
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_____________________________.

ANNEXE 2
SPOKEN INTERVIEW
1. What is your opinion on Colombia’s people behavior and attitude in relation
with violence and terrorism?
2. Do you think that it is correct to practice euthanasia to the girl who survived in
El Nogal terrorist attack?
3. Please evaluate your current speaking skill level and compare it with the one
you had when you entered to the University.

ANNEXE 5
WORKSHOP 2
TITLE: KNOWING AN UNEXPECTED TOMORROW
OBJECTIVE:
Discuss predictions and personal positions about real and update facts from our
society, making conjectures from the characteristics given in the readings and
present them in front of the class.
TOPIC: MODAL VERBS AND PHRASES FOR MAKING PREDICTIONS. (will, going
to,)(probably...,)
ACTIVITIES:
WARMING UP ACTIVITIES:
1. Put on the blackboard words about topics that will be treated in the class.
2. Ask students to compose a short sentence, which describes or gives
characteristics about that word.
3. Match the words that have relation between them.
CENTRAL ACTIVITIES:
4. In this activity it is necessary to divide the whole class in groups of four and give
each group a transparency and a water-soluble OHP pens. So, students receive

magazines with incomplete reports or controversial situations, and according to
their opinions they should consider a suitable end for each one and discuss about
what could happen if that comes true or not. Finally, they do on the transparency
a conceptual map with the news or articles' characteristics and their reflections.
5. Taking turns each group place their transparency on the OHP and explain their
work.
6. Conclusions.
MATERIALS:
•

Reports, news, controversial facts in magazines or newspapers.

•

Overhead Projector (OHP)

•

Water-soluble OHP pens.

TIME: This activity requires to invest two hours of the class.
ORGANIZATION: Individuals and Buzz groups
ASSESSMENT: Teacher and students will do a feedback analyzing what are the
main principles for doing a presentation in public. Besides, the whole class will
clarify how to use the structures for making predictions.
WORKSHOP ASSESSMENT:

We will assess students' unfolding in small

discussion groups, and their arguments and fluency in the presentation of specific
ideas in front of the whole class.

WORKSHOP 3
TITLE: LIVING YOUR DREAM FOR A WHILE
OBJECTIVE:
Create an unreal situation about personal wishes, through detailed descriptions of
that wanted, in order to engage the students with speaking skill.
TOPIC: Expressing real and hypothetical possibilities.
ACTIVITIES:
1. According to a chosen reading about dreams and personal desires, in this
case:

I HAVE A DREAM
By: Martin Luther King, Jr.
August 28, 1963.
I say to you today, my friends, that in spite of the difficulties and frustrations of
the moment I still have a dream. It is a dream deeply rooted in the American
Dream.
I have a dream that one day this nation will rise up and live out the true
meaning of its creed: “We hold these truths to be self-evident; that all men are
created equal.”
I have a dream that one day on the red hill of Georgia the sons of the former
slaves and the sons of former slave-owners will be able to sit down together at
the table of brotherhood.
I have a dream that one day even the state of Mississippi, a desert state
sweltering with the heat of injustice and oppression, will be transformed into an
oasis of freedom and justice.

I have a dream that my four little children will one day live into a nation where
they will not be judge by the color of their skin but by the content of their
character.
I have a dream today.
I have a dream that one day every valley shall be exalted, every hill and
mountain shall be made low, the rough places will be made plain, and the
crooked places will be straight, at the glory of the Lord shall be revealed, and
all flesh shall see it together.
This is our hope. This is the faith with which I< return to the South. With this
faith we will be able to hew out of the mountain of despair a stone of hope.
With this faith we will be able to transform the jangling discords of our nation
into a beautiful symphony of brotherhood. With this faith we will be able to
work together, to pray together, to struggle together, to go to jail together, to
stand up for freedom together, knowing that we will be free one day.
This will be the day when all God’s children will be able to sing with new
meaning “My country’tis of the, sweet land of liberty, of thee I sing. Land
where my fathers died, land of the pilgrim’s pride, from every mountainside, let
freedom ring”
And if America is to be a great nation, this must become true. So let freedom
ring from the prodigious hilltops of New Hampshire. Let freedom ring from the
mighty mountains of New York. Let freedom ring from the heightening
Alleghenies of Pennsylvania!
Let freedom ring from the snowcapped Rockies of Colorado!
Let freedom ring from the curvaceous peaks of California!
Let freedom ring from Lookout Mountain of Tennessee!
Let freedom ring from every hill and molehill of Mississippi. From every
mountainside, let freedom ring.

When we let freedom ring, when we let it ring from every village and every
hamlet, from every state and every city, we will be able to speed up that day
when all God’s children, balk men and white men, Jews and Gentiles,
Protestants and Catholics, will be able to join hands and sing in the words of
the old Negro spiritual, “Free at last! Thank God almighty, we are free at last!”.
2. Students read the passage in groups of three.
3. In a piece of paper students will write their own dreams and 2 adjectives
which describe their personality
4. All the papers will be collected and the teacher reads one after one.
5. The class will have to guess whose the paper is, taking into account the
two adjectives.
6. The person who owns that dream will give specific details about what would
happen if he/she were living the dream in that moment.
7. The rest of the class will expose some parallel difficult situations to the
dream, which will have to be solved by the student.
8. Each dream will have a maximum time for discussion of 5 minutes,
depending also on the class interest.
9. In case that nobody guesses who is the owner of that dream, one volunteer
will take possession of it, and will lead the activity.
MATERIALS:
♦ A poster with grammatical structures
♦ A reading according to the topic
TIME: this activity requires to invest 2 hours of class.

ORGANIZATION: Buzz groups, which consists on: a topic is discussed in small
groups for a few minutes before reporting to the class.
ASSESSMENT: The teacher will give a brief report of most usual mistakes so that
students can have an idea of the issues to be improved.
WORKSHOP ASSESSMENT: We will value the student ability to provide the
answers to those difficult situations and whishes that had not been planned.

WORKSHOP 4
TITLE: A STEP IN THE HISTORY
OBJECTIVES:
To establish personal priorities according to specific needs, through discussions in
groups, giving opinions, making suggestions and refusing ideas.
To recognize the main characteristics from a text, in order to classify information in
specific tasks using past perfect and past simple combined in the same phrase, for
expressing past events that happened after or before the time of another action.
TOPIC: PAST PERFECT AND PAST SIMPLE IN A PHRASE, ESTABLISHING
PRIORITIES.
ACTIVITIES:
WARM UP ACTIVITIES:
1. Ranking exercise: Divide the class into small groups (3 or 4 students), the
teacher tells them about the situation and sets the task: "You are stranded on a
desert island. All you have is the swimsuit and sandals you are wearing. There
is food and water on the island but nothing else. Here is a list of things you
may find useful. Discuss and choose the three most useful items and rank them
in order of usefulness. Have 5 minutes.

•

a box of matches

•

a magnifying glass

•

an axe

•

a bottle of whisky

•

an atlas

•

Some metal knitting needles, etc. (Here, there are more items)

2. Students present their solutions and defend their choices against the others'
arguments.
CENTRAL ACTIVITY: Extinct animals in a time line.
3. The class continues divided into groups, each group receives a short description
about an extinct animal with a brief explanation of its characteristics, and period of
life on the earth.
4. Each group reads and analyses the information about the corresponding animal.
5. Then, they should search information in the other groups through specific
questions, which allow them know what animals are, and locate them in a historic
time line with the correct order of living and extinction.
6. The group who finishes at first should present their time line to the whole class
explaining the selected order and justifying their answers, through the use of
correct structures of past perfect and past simple in the same phrase. Besides that,
they should give two characteristics of each animal.
7. If the group has the correct order they receive an award for their work.
8. Conclusions.

MATERIALS:
•

A list of useful items designed with anticipation for each group.

•

Short articles about extinct animals.

•

A time line

•

An award

TIME: This activity requires to invest an hour and 15' of the class.
ORGANIZATION: During all class students should work in Buzz groups.
ASSESSMENT: Teacher will observe the participation of each student during the
activities and give his/her opinions and explanations about the common mistakes
produced in the process.
WORKSHOP ASSESSMENT: Students should communicate effectively their ideas
and results of the activities, bearing in mind the requirements of each one
(justifying their answers).

WORKSHOP 5
TITLE: REPORTING
OBJECTIVE:
Reproduce a telling story through important points which a summary of the story
should contain, in order to make/do it understandable for other students
TOPIC: Reported Speech + Reported Questions
ACTIVITIES:
MAIN ACTIVITY:
SHRINKING STORY
1. Three students are asked to leave the room . The rest of the class reads
the story .

They listen to the story twice and after the second reading

agree on a few important points which a summary of the story should
contain. Those are written by everyone.
2. The first student is asked to come in and listen to the story (once) told by
the class (using reported speech). The second student is called in and
listens the story from the first student while the class makes notes about
important story points have been mentioned. Student 2 then tells the story
to student 3.
3. Using their notes, the students who were listening and observing the story
rebuild it and the original is read once again.
4. Conclusions.

MATERIALS:
A story
TIME: 1 hour approximately.
ORGANIZATION:
The activity will be worked individually but it involves the whole class at last for
making decisions.
ASSESSMENT: Students reproduce a telling story, taking into account the best
sentences for reporting it to the classmates out of the room.
WORKSHOP ASSESSMENT: The activities should be coherent with the topic
worked in the unit and the oral and argumentative tasks required.

WORKSHOP 6
TITLE: DILEMMAS
OBJECTIVE:
Perform a controversial play-role about frequent dilemmas using

grammatical

basis for conditional tenses.
TOPIC: If for expressing dilemmas and decisions
ACTIVITIES:
1. Present some sentences about dilemmas containing the grammar basis and
talking about them with students.
2. Ask students to work in pairs and talk about the greatest dilemmas they
have had in their lives or those which they have seen from other people.
3. Write the sentences down on the board to share them with the class. If it’s
necessary students have to explain it.
4. The students choose the best 5 dilemmas
5. The class is divided into 5 groups and each group has to choose one
dilemmas and make a play-role with it.
6. They have 10 minutes to prepare the activity and it must long maximum 3
minutes. (The conditional changes and tenses).
7. Finally, they present the play-roles in front of the class. So, The best playrole have a prize
8. Conclusions.
MATERIALS:
Pieces of paper with different situations. For example,

You are married and one day you meet that man/woman you wanted to
have. He/She comes to look for you and tells you: “You are the person I
want to share my life with!”. But you are expecting a baby with your
wife/husband. And this guy pretends to take you to the country you have
always loved. And finally your couple loves you so much.
Then, What do you have to do?
Prize
TIME: 2 hours approximately.
ORGANIZATION:
The first activity should be worked in pairs, after that, some other activities require
the participation of the whole class, and finally, the presentation should be
prepared in teams of work.
ASSESSMENT: Evaluate how frequently they used the grammatical structures in
the play-roles.
WORKSHOP ASSESSMENT: The activities should be coherent with the topic
worked in the unit and the oral and argumentative tasks required.

WORKSHOP 7
TITLE: THE COCKTAIL PARTY
OBJECTIVE:
Encourage students to use the obligation and permission statements through a
game in which they have to share information and do some research to know how
to behave in a Danish cocktail party.
TOPIC: Expressing obligation and permission
ACTIVITIES:
1. Ask the students about which information they have about the behavior in a
cocktail party.
2. Make a list of the specific obligation and permission facts that a person has
to take into account when going to a cocktail party in Colombia.
3. Afterwards, each student will receive a paper with different information
about one obligation or one permission situation that must be taken into
account in a Danish cocktail party.
4. Make sure everyone understands the information given and then share it
with the rest of the class during a time of 10 minutes, in order to get as
many clues as possible.
5. As soon as the time is finished, they will have to make groups of 3 people in
order to share the information they got and make a list. As soon as they

have all the permission and obligation facts in a paper, they will be
delivered to the group next to them.
6. That group will have to circle the most particular situation written on the
paper.
7. The teacher will collect all the papers and redistribute them in the different
groups.
8. Each group will get a circled activity, which has to be acted out. The other
groups will guess which situation they are making reference to. If there is
any additional fact to add to that specific situation, the other groups can
mention it by using the required grammatical structure.
9. The best play role will get at hand from the whole class.
MATERIALS:
-

Pieces of paper with the obligation and permission information

TIME: 2 hours
ORGANIZATION
At the beginning, the activity of getting information about facts in a Colombian
cocktail party will be made with the participation of the whole class. When sharing
the clues about Danish cocktail parties, the job will be made individually, and then
the whole class will be divided into groups of 3 people.
ASSESSMENT: Check the grammatical structure they used for the obligation and
permission facts and the level of participation and interest they put on the
workshop.

WORKSHOP ASSESSMENT: We will assess the communication capabilities and
performance during the sharing of information and during the play role.

WORKSHOP 8
TITLE: A DAY IN LONDON
OBJECTIVE:
Create a hypothetical situation in which the students will have to discuss and
decide the possibilities about what they would like to do in case of living this
situation, by using the different modal verbs learnt during last classes.
TOPIC: Review of modal verbs.
ACTIVITIES:
1. The teacher will ask the class to mention all the necessary things to make a
vacation trip.
2. They will be written down in the board as per they suggestion. Each
participant will have to say what is necessary and why.
3. Then, they will be given with a situation in which they have to plan how to
spend a day in London with a partner. Both of them will arrive at Heathrow
airport at 9 a.m. and they have to be back at the airport at 9 p.m.. They
will have a self-drive car with a full thank, which they may use. They will
also receive 50 euros each and they will have no other money. They must
decide what they would like to do. They must plan the day in such a way
that they will be happy with it.

4. Each group will together discussing what each one would like to do and
what they would not like to do, with a timetable for the day. They have to
use the modal verbs such as: may, can, should, would, among others.
5. The students report their plans back to the class. Similarities and
differences between individual suggestions are discussed.
6. The teacher asks how the timetables were agreed on. Did one partner
dominate? Did one partner try to persuade the other one? Was there a lot
of arguing and argumentation? Did one of the pair have to give up a lot of
ideas? Who made the suggestions?
7. The class will decide which plan was the most suitable and funny. The
group that is chosen will receive a prize.
MATERIALS
-

A poster with a London picture and information about the basic
places to visit in that city

-

A list of prices for the main activities to make in that city.

-

Prize

TIME: One hour and a half.
ORGANIZATION:
The whole class will begin by giving opinions to the teacher. Then, they will be
divided in groups of 2 people in order to work the workshop. At the end, the whole
class decides who the winner is.
ASSESSMENT: The students will have to discuss and give arguments for their
own ideas in order to make a conclusion about what to make during that day in

London. We will valuate how many modal verbs they used and if they were used
grammatically correct.
WORKSHOP ASSESSMENT:

The success of this workshop will be assessed

depending on the level of discussions and good arguments that the students may
present for the game.

ANNEXE 6
List of students in Group No. 22
NAME

CODE

BELTRAN ASTRID JOHANNA

26012553

ANGEL CESPEDES KELLY JOJANNA

26012205

BROWN JORGE

26012552

SANCHEZ JENNY

23991295

ROMERO NANCY

26011274

GARAVITO RODRIGUEZ ANDREA

26012284

ROZO TORRES FRANCY

26012290

ROMERO CASTAÑO LILIANA

26012287

RODRIGUEZ ANGEL DIANA

26012556

MANOSALVA MAYENI

26012261

RUIZ JOHANA A

26011281

CORREDOR NATHALIA

26012228

HERNANDEZ S JENNY

26012254

HERNANDEZ CAROLINA

26011242

SALTAREN ASTRID

26011283

PULGARIN BERMUDEZ DIEGO ANDRES

26012277

PARDO CAROLINA

26012273

ROMERO MARILUZ

26012282

ACOSTA OLGA LUCIA

26012201

TORRES DIEGO

26012302

CASTELLANOS DIEGO

26012222

AMAYA MONICA

26012204

ANNEXE 7
Some written productions during the workshops appliance.

ANNEXE 8
PARTICIPATION SCALE
1. There is not participation at all, even asking the student to do it.
2. The participation is only present when the teacher asks a student to answer
and he replies in a very vague way.
3. The teacher requires a student to participate and he answers adequately
but with not much confidence
4. The student takes the initiative to participate but doing things wrongly,
which means that he is giving wrong ideas and his focus is not totally
related to the subject.
5. The student participates but in a very vague way, since his ideas are not
acquainted with the subject and his communication skills are low.
6. The student participates in a satisfactory level with ideas related to the
subject but with poor language level.
7. The student participates in a good level with good ideas and basic level of
language.
8. The student participates with good and interesting ideas, good language
level and good knowledge of the subject.

9. The student participates actively, with good ideas, good language
performance, coherence, good knowledge of the subject and involves his
partners in the class.

ANNEXE 9
MOTIVATION SCALE
1. The student is not interested at all in the class.
2. The student seems to be listening to the teacher.
3. The student is paying attention to the teacher but doesn’t participate at all.
4. The student follows the teacher requirements and comply them accordingly
without being very active.
5. The student follows the activities and shows moderate interest on the
subject.
6. The student follows the activities and makes questions on the subject.
7. The student follows closely the class process and requirements and
participates actively.
8. The student follows the class, shows high interest on the activities and tries
to help his partners.
9. The student follows closely the class process, participates actively, proposes
new things and provides useful information for the class and for his
partners.

